- &
|

The 8" International Froebel Society
Conference in Hiroshima

S5sAEEI UV —ANIVFEES inkE

Thu.6t ~ Sat.8t September 2018 :
2018%#9R6H*) ~8H (L) |

Hiroshima Prefectural Citizen's Culture Center
YFIAPFY UNAIRE BB ey 2—PA

Organized by The Japanese Society for the Study of Pestalozzi and Froebel
FHEHERRZAYF—-7L—RNILER

Co-organized by Hiroshima Bunka Gakuen University ‘!"'a.,:

1 LEXLEEAS S

gus oo 7
e T 7
| |T E|Zjﬂ],\ 0) ﬂﬁj e ‘~ >~ 4




€D E8M EEETL—~NVEL in JEE

BEXTELBARBRY TIvFL TRE SEEBITET,
E@@% KUHBHSERCELVEENSIOHENS,
RUrFOY Ofﬁb‘ba)

0~5m 0| DRETHREE,
AUROVE EE

DROHEDNSFEEDRHEIEICEKT, =

e 7 L\ 129
BAERASNIREEFNO @

: Frl)—V—LR R D5+
Promeg AR 4,750qumu)

BENEHEEPHYE,RUROY, A
BOBHBEUES AV
EUWVEREBIEDERERLD
A—IHS—BERHE.

’ OEB\ ISBN : 978-4-487-80556-3
"y (=10} 978-4-487-8
B Zb\c_ﬁ'g');’;;

Mﬂtr”a

PRy B;rthdav

AR 1,800 s

ISBN : 978-4-487-80387-3 {F& il

T732-0814 LEMEXERERE1-3-53 LB/A—ARZIL Tel:082-568-2577 Fax:082-568-2580
m—L~—¥ https://www.tokyo-shoseki.co.jp ~ BEERwh https://ten.tokyo-shoseki.co.jp

o] BEVESHEFHEEE%E Tel:03-5390-7531 Fax:03-5390-7538
ﬁ%ﬂ%iﬁ sRLEDY

Cover design : Yozo Waku

FIETH A > MAE=



The 8th International Froebel Society
Conference 1in Hiroshima
ESEERIL—ANILEEInLE

Education for peace:

Froebelian contributions at global and local level
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Education for peace:

Froebelian contributions at global and local level

Chair of Organizing Committee: Michiru Watanabe
Professor of Hiroshima Bunka Gakuen University

Widely known, Froebel is famous as the founder of Kindergartens. But his educational plan included
not only child development but also development into adulthood. His ultimate aim is a unity of human-
beings, nature and the origins of life — the essence of life seen in all living creature in this world. The ideal
goal of his education is to create a world harmonizing individuality with the whole, all the while accepting
diversity of all lives. From the beginning, Froebel’s kindergarten has this ultimate aim. For about 170
years, the kindergarten embodying his ideas has spread throughout the world as an institution of early
childhood care and education.

However, nowadays, the situation internationally points towards pockets of serious antagonism and
conflict based on religious and ideological differences, and on concepts of nation and culture under the
rapid progress of globalization and the information revolution. Contrary to Froebel’s vision, a considerable
number of children have lost their lives and people have broken off their connections and the sense of
community has weakened. However, children need to have a happy family life and a fulfilling school life
for their expected future. As a result, a great many children and civilian lives have been, an continue to
be, sacrificed.

Hiroshima, the venue of next IFS conference in 2018 is the first city in history to have been the victim
of an atom bomb. That is why Hiroshima has relentlessly appealed for permanent peace in this world. The
former president of the United States, Barack Obama visited Hiroshima in 2016 where he made the
Declaration of Peace. His speech aroused sympathy from much of the audience.

Hiroshima has for 70 years been promoting the importance of peace and the senselessness and
worthlessness of war toward all over the world. Additionally, teachers in Hiroshima have developed an
educational programme of peace education and repeatedly highlighted the core themes to pupils from
primary school through to secondary school.

At this IFS conference in Hiroshima 2018, we are planning to reclaim the roots of Froebel’s philosophy
and rediscover how Froebelian research, based on his philosophy in which he longed for unity of all living

creatures, can make a useful contribution to an education aimed at international peace.
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1. Programme

Date | Time | Events Place
9:30 | Excursion : Tour to Hiroshima Jogakuin Gensu
Kindergarten
11:00 | JSSPF Board Meeting 503
12:00 | Registration In front of 501,502
13:00 | IFS Board Meeting 503
13:00 | Welcome Reception, Tea Time
14:00 | Opening Ceremony 501, 502
14:30 | Keynote No.1: Dr. Yukiyo Nishida (Member of Executive 501, 502
Committee, International Froebel Society; University of
6th New England)
(Thu.) “Something Old, Something New, Something Borrowed,
and Something Froebel?: The Development of Origami in
Early Childhood Education in Japan ”
Keynote No.2: Michio Ogasawara (Emeritus Prof.,
Hiroshima Univ,, Prof. Graduate School of Hiroshima
Bunkagakuen)
“Education for Peace in Kindergarten”
17:30 | Move to Hiroshima Museum
18:00 | Conference Dinner (Garden Party) Hiroshima Museum
* Please enjoy looking at paintings in the museum.
8:30 | Registration In front of 501, 502
9:00 | Parallel Sessions 501, 502, 503, 504,
505
10:30 | Tea Time
10:45 | Keynote No.3: Yozo Waku (Creator of Block Play based on
Froebel Philosophy)
“Block Play based on Froebel Philosophy”
7th 12:00 | JSSPF Member Meeting 501, 502
(Fri) 12:00 | Lunch Hotel Melparque
Hotel Melparque Hiroshima 6F “Heisei” Hiroshima
13:00 | Keynote No.4: Keiko Ogura (Hiroshima Interpreters for 1F Hall
Peace)
“Atomic Bomb Experience”
14:00 | Symposium: “Peace at Global and Local Level” 1F Hall
Coordinator: Michiru Watanabe
Speakers:
Karl Neumann (Emeritus Prof., Thechnische Universitat




Braunschweig)
“Peace as Unification of Life - peace building as hidden
curriculum in Friedrich Froebel's Education of Man”
Hideo Hamada (Prof., Sanyo Gakuen Univ.)
“Peace Education at Local Level”
Kenji Takada (Principal, Gensu Kindergarten)
“Education for Peace — Hiroshima Jogakuin Gens
Kindergarten”
15:30 | Tea Time
16:00 | Workshop: Yozo Waku (Creator of Block Play based on 501, 502
Froebel Philosophy)
16:00 | Parallel Sessions 503, 504, 505
18:00 | Move to Hotel Melparque Hiroshima
18:30 | Conference Dinner Hotel Melparque
Hotel Melparque Hiroshima 6F “Heisei” Hiroshima
“Activity of Froebel Trust”
8:30 | Registration In front of 501, 502
9:00 | Parallel Sessions 501, 502, 504, 505
9:00 | Block Play Exhibition 503
10:30 | Tea Time
Sth 11:00 | Closing Ceremony 501, 502
(Sat) 14:00 | Excursion : Tour to Genbaku Dome and Hiroshima Peace
Memorial Museum
* Please meet up in front of Hiroshima Prefectural Citizen’s
Culture Center
* Please show your name tag of the conference at Hiroshima
Peace Memorial Museum.
Parallel Session Schedule
501 502 503 504 505
7th (Fri.) All A21 A3l A41 A51
9:00-10:30 A12 A22 A32 A42 Ab2
A23 A33 A43 Ab53
7th (Fri.) Workshop of Block Play B31 B41 B51
16:00-17:30 | Mr. Yozo Waku (Japanese- B32 B42 B52
English translation provided) B33 B43 B53
8th (Sat) C11 C21 Block Play C41 C51
9:00-10:30 C12 C22 Exhibition C42 C52
C43 C53
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2. Parallel Session Programme

Tth (Fri.) 9:00-10:30

Room 501

All

On Country Learning (OCL): Promoting Remote Australian Aboriginal
Children’s Wellbeing and Creativity

FY e VR — - F—=v T BRHICEDRA—ZA NI T - TR V=DFELTZBOY
Ve —A T L RIEMEDRE

Libby Lee-Hammond (Murdoch University, Western Australia)

Elizabeth Jackson-Barrett (Murdoch University, Western Australia)

Sara Langridge (Burringurrah Remote Community School, Western Australia)

A12

<<WORKSHOP>>

Cultural pedagogy: A Froebelian approach to decolonised, transformative early
childhood education in a South African kindergarten in an informal settlement
in Soweto

ANF 2T« NETV— : FEERMYE LI EH RS RERICRIT 57— - 771
—F — YUz MZHHIEARNEEMOBET 7 U I RHERICINT

Stella Louis (Froebel Trust Education Committee, UK)

Tina Bruce (CBE, Vice President BAECE: Early Education, UK)

Room 502

A21

Improve Spatial Visual Abilities by Using Froebel’s 3rd Gift
7 L—r )V D5 = R %A > CHRZERHIREAEE ) DI % B D 5T
Nikolas A. Rathert (Universitdt Oldenburg, Germany)

A22

Teaching Special Education Students in Froebel-Mathematics
KX BHEICRIT D7 L—L « FFHEH

Andrea C. Schmid (Ludwig-Maximilians-Universitat Miinchen, Germany)
Nikolas A. Rathert (Universitdt Oldenburg, Germany)

A23

Autistic children's block play: The teacher's view
BHEPEDF £ b DEHATEN : BEIOTR

Yordanka Valkanova (Canterbury Christ Church University, UK)
Clare Wiseman (Canterbury Christ Church University, UK)
Tanya Hampton (Canterbury Christ Church University, UK)

Room 503

A31

Froebel Education in Far West China
HEEHICRT 57 L—UVEHE
Grace Choi (Rainbow Kids International Preschool, China)

A32

The impact of armed conflict and displacement on the childhood and play of

young Iraqi and Syrian child refugees in Lebanon
LR DATT - VY TEROFEL D  RAVEERUBERARENZ EbHIE FE bl
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WITRITT R
Sandra El Gemayel (UCL, Institute of Education, UK)

A33

British Froebelians abroad. Lucy Latter in Mysore and the Froebel Trust
project in Kolkata: (post)colonial encounters

WMINDA XY ANT L—YVGEE, <A YV —NDN—— « FE—Lal ZiZBT5
TL— YL« hFR L Fudcs b R (EZ20%) OHEN

Jane Read (University of Roehampton, UK)

Room 504

A41

Froebel's desire for harmony and its expression in children's perspective
7 L—~UL DRI~ DFER & F 8 b DN

Yael Dayan (The Hebrew University of Jerusalem, Israel)

A42

A Garden of Peace: an exploration of the synthesis of ideas from the past to
promote peaceful conflict resolution today

SEFIDRE : WEOFAED b I X DBAED RN FRGA~DE

Jane Whinnett (City of Edinburgh Council, Froebel Trust, UK)

A43

Peace Education of Glory Kindergarten
BEZRSHER DR E
Fusa Abe (Glory Kindergarten, Japan)

Room 505

A51

Telling Life Stories: developing a Froebelian approach to documenting children’s
experiences in the early years

FAZ7AP=0—&Y  LHREHRICBT D2 FELORER — TL—NEHEBUESKF
FaAT—va AEEICHITT

Lynn McNair (University of Edinburgh, UK)

Ab2

Valuing Signs of Learning: Observation and Digital Documentation of Play in
English Kindergartens

FODOVA VEERLT : 4 FY RAOHHRICBIT DBEVOCDBLELFVZ)N « Rxa AL T—
vay

Katharine Cowan (UCL Institute of Education, UK)

A53

Froebelian Influence on Early Childhood Education in Ireland: An
examination of Aistear — the Early Childhood Curriculum Framework and the
Aistear Siolta Practice Guide

TANTG Y FROUSNEBEICRBIT D7 V—IVOEE : TAFTVZETHEE — AHHRL
V¥aT AOREARE T AFT IV« FNEEEHTA R

Patsy Stafford (Maynooth University, Ireland)
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Tth (Fri.) 16:00-17:30

Room 503

B31

Keeping the peace or challenging the status quo? Instilling Agency for Change
in Froebelian Student Teachers

SERHERFABURIZT ¥ LU ¥ 2 7 L— YU R SH B RGRREFEDOEESTERIZ OV T
Marie Mc Loughlin (Maynooth University, Ireland)

B32

Playing Froebel Forward; Student perspectives through the Froebel Gift Award
7 L—_ADE) 0 7 L—~VE D DHZDBEAEDER
Katherine Lally, Maynooth University, Ireland)

B33

Aussies' Adventures in Wonderland: A short-term international field experience
on pre-service teachers in Australia

A=A N7 VT ANORBERZETOEKR : 7—R + 7V THEBRBBGRREFZEOEINESHEZ
DT

Yukiyo Nishida (University of New England, Australia)

Margaret Sims (University of New England, Australia)

Room 504

B41

Transcultural collaboration for personal development in early childhood
education: Tetsu Yasui and Elizabeth Hughes

FFRANF ¥ —H)a TR —a v EHHRBBICRBIT L FELDFE : ZHTOETY
PARZ « B 2a—X

Yoko Yamasaki (Fukuyama Heisei University, Japan)

Peter Cunningham (Emeritus Fellow, Homerton College, University of Cambridge, UK)

B42

Froebelian approaches in a post-war world: Raising public and professional
awareness in the UK after 1945

Beo7 L—)L « 77 u—F : 1945 FLUROREETR L FAROESM _EiZmid T

Peter Cunningham (Emeritus Fellow, Homerton College, University of Cambridge, UK)

B43

The first Kindergartens in a Jewish Community in Venice
--Establishment of a Public Kindergarten--
Tz XV 4 T D2EY N2 227 4 OERAOGHER —ASLHHER DR —

Keiko Omuri (Kwansei Gakuin University, Japan)

Room 505

B51

The influence of Rousseau and the background of republicanism in the
establishment of "child care diary"

MEIRBFE) BALIZRIT B0 Y — DB L EMEROER
Hiroki Murakoshi (Chuo University, Japan)

B52

Paternity and Maternity in Froebel’s Spherical Law
7 L=~V OEREYERNT 31T B84 & FEIZ oW T
Seikou Toyoizumi (Bunkyo University, Japan)
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B53

Fr. Frobel's Christian faith is united with child view

~ Why do Japanese teachers have a feeling of intimacy to Frobel ?
7 L=~ DF Y X MR T EbBLE K THD

~BARDEEENR 7 L — YU BRE R OB H

Yoshimasa Hatakeyama (Ibaraki Christian University, Japan)

8th (Sat.) 9:00-10:30

Room 501

Cl11

The effect of maternal postnatal depression on infant’s verbal and nonverbal
communication skills: within a Froebelian framework

BBOESXBIASRDOEEE - #SFE I Ia=r—Vvar - AXWEXZHE: 71—
BRRDOBRND

Vasiliki Eirinaki (University of Roehampton, UK)

C12

<<SYMPOSIUM>>

Playful Learning -- Investigating the relational conditions for children’s
wellbeing and participation in Danish ECEC settings

TVATN « F—=vF — FTov—7 OIGREE - REBRIZBITIHFEHLOV =LY
—A 7 LBMERET B ARBMROBSE

Lone Svinth (Aarhus University, Denmark)

Charlotte Ringsmose (Aarhus University, Denmark)

Room 502

C21

The developing child in the laboratory schools in Revolutionary Russia (1917 -
1929)

0T EMAICRITATRT ) —EROTF LB (1917-1929)

Yordanka Valkanova (Canterbury Christ Church University, UK)

C22

Seeking unity - and finding it? A typology of Kindergarten pasts
M—ZERUROT : SHFERE R DOXERLGR
Kristen Nawrotzki (Padagogische Hochschule Heidelberg, Germany)

Room 504

C41

Froebelism and Hoiku Shoka : Focusing on Fuyu Toyoda’s Autograph
Manuscripts
7 L—YLER LERK - BREEREDBEEICERSITT

Yukari Azuma (Kamakura Women’s University, Japan)

C42

Emergence of Wise Mother -- One Analyze on the UKIYOES
FRXEN OB~ R R 2 BRORS
Motoko Ota (Wako University, Japan)
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C43

The criticism of kindergartens in Europe and the United States from the end of
the 19th century to the beginning of the 20th century and its impact on Japan
19 HfdR~20 HAFIERDRCKIZINT B SIFERRR & % D B AR~DFR %

Katsumi Yukawa (Sophia University, Japan)

Room 505

Ch1

Professional Learning and Development opportunities in Early Childhood
settings: an exploration of current provision through a Froebelian lens

LSS 21T 5 FRIHNZEV L THEBS DBBLIZ OV TORES : 7 L— L DR KLY
Valeria Scacchi (University of Roehampton, UK)

C52

Experience with the Froebel Diploma in Germany
RAITOTL—)L « T4 <l BIT 5188

Heinrike Schauwecker-Zimmer (Froebel-Centre, Bavaria, Germany)
Nikolas A. Rathert (Froebel-Centre, Bavaria, Germany)

C53

‘When you are discussing something in so much depth, it stays with you Work
Discussion and developing close thoughtful attention to children and families in
early years pedagogy

[(BRYIELSFE LA -T2 Z Lid, To i  HREEE - RECBITHV—7 - T4 A
HyvareFEy  FHE~NDBNRY H K&
Peter Elfer (University of Roehampton, UK)
Sue Robson (University of Roehampton, UK)
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1st Floor

Entrance

AN

5th Floor

| HFSAREYSR SR |

- [t ]
A

502 A3
E=H— | #276m
9 ) =
501 KepsmZ I — itk 502 KFEES
EEI00E | aMorol T o Y omerors ERI004
ol ol lo| o ol ol /\"J'Xﬂ-ﬂ'f—?-’

ooooooo
ol ol Jol_fol_lol Jollff fol

ooooo
ooooooo

s ERIERL—R
#1aonm

 I— |  I— | Z
Q40T )
. . \/_ LA
Registration

Desk
j‘%&{ﬂ‘ RELERE

HEALT—ohE




16

-

~

J

4. Access
4 6th Sep.
\ Conference Dinner (Garden Party)
7™ Sep. Hiroshima Museum of Art
Lunch and 6H LETvaral
Conference Dinner OB L% 24 e
Hotel Melparque Hiroshima
6F “Heisei”CF-h%) RAM LINE
7H ﬁﬁ & %ﬁ;ﬁﬂééi}% X Hiroshima Museum of Art [ ] HE:;::;Ta Sl
RT IV A LT R '

\

Rihga Royal Hotel L
£ H‘{mshima. |:Ii.’!:1c'r1r:-m:u'-

Hiroshima Prefectural

Pacela Office

S0G0
Hiroshima
Bus Center

ey | [ 45444+ W_MWWHE!F&O
Ag:c-mic Bomb Dome @ SEVEN ELEVEN Iia:miya-chn-nishi Kamiya-cho-higashi
EDION New @ @:Di0
. _ IFS Conference Venue
. ptomicBomd MMSU"'A. Hiroshima Prefectural Citizen’s
""3\. ﬂc L ¢ SN Culture Center
‘\ e g FERREY
8 | Hiroshima Hondori Syou IRBRESUbE S F—

o LAw

|
:
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5. Keynote 1
HiihiED
Something Old, Something New, Something Borrowed,
and Something Froebel?:

The Development of Origami in Early Childhood Education
in Japan

Member of Executive Committee, International Froebel Society
Dr. Yukiyo Nishida (University of New England)
FFE 7 L — LR, —a— (T R
[ EZ e

This study examines how origami has been implemented, practised, and developed in early childhood
education in Japan from the 1870s to the present day. In Japan, kindergarten children have folded paper
for more than 140 years. This is what we call origami, and as one of the most popular activities among
children it is part of the early childhood curriculum in Japan. It appeals to young children as they can
take a flat piece of paper and create three-dimensional objects, such as birds and flowers. Historically
speaking, origami has been an important aspect of Japanese art, culture, and religious ceremonial
artefacts since it was imported from China in the seventh century. However, during the 1870s, paper-
folding was dramatically transformed into a pedagogical tool within Japanese kindergartens after
Friedrich Froebel’s (1782-1852) kindergarten system and its curriculum was transferred to Japan from
the West. ‘Papier-Falten’ (paper-folding) was one of Froebel’s ‘Occupations’, and an essential part of his
kindergarten curriculum. Various folding techniques and models were adopted and adapted from
traditional European paper-folding, along with the ideas and concepts of Froebel’s kindergarten education
and its associated curriculum. Particularly seen in early childhood education in Japan, what we now call
origami developed as a new form of paper-folding. This gradually emerged through the marriage of
Western (German) and Eastern (Japanese) paper-folding cultures.

While the study pays attention to the development of origami in early childhood education in Japan as
associated with Froebel’s educational theories of the Kindergarten, I will also argue a transnational
process of transfer, translation and transformation of Froebel’s educational theories in Japan. There was
a global spread of Froebel’s educational theories during the nineteenth century. The transnational process
of the transfer, translation, and transformation of Froebel’s educational theories have been examined by
many scholars. For example, recent volume Kindergarten Narratives on Froebelian Education:
Transnational Investigation by May, Nawrotzki, and Prochner and additionally Routledge International
Handbook of Froebel and Early Childhood Practice: Re-Articulating Research and Policy, Routledge
International Handbooks of Education by Bruce, Elfer, Werth, and Powell outlines the process of transfer,
translation, and transformation of Froebelians’ theories and practices beyond the pedagogies of its
German beginnings and borders.

When the concept and ideas of Froebel’s educational theories of the Kindergarten travelled from

Germany to countries in Western Europe, the North America and Asia, Froebel’s kindergarten system
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and kindergarten curriculum are part of ‘Travelling Theory’, a term borrowed from Edward Said (1935-
2003). As with all theories that travel from one place to another, the indigenisation phase - the time during
which things change - was multifaceted. Similar to Said, Popkewitz’s work sees the creation and use of
the term, ‘Travelling Library’, to explain John Dewey’s philosophy of ideas, as a case, travelling around
the world and becoming nationalised and/or naturalised. The Dewey’s philosophy was translated and
integrated into the national interests and the specific country’s needs. ‘Travelling Library’ thus reinvents
the shared, common culture, which is, in turn, based on the intermingling of different cultures and
societies. Cowen has also theorised the process of cultural metamorphoses. He argues that “as it moves,
it morphs”, which provides an educational theory of transfer from one place to another in transnational
or international places or times. Cowen describes the process of transformation as ‘shape-shifting’. The
shape-shifting required is both the localisation and the extinction of translated forms. The transnational
process of the transfer, translation, and transformation of Froebel’s educational theories is no exception.
The study highlights the benefits and uniqueness of cultural transmission and transformation when
developing origami in early childhood education in Japan.
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6. Keynote 2
P57 2 A
Education for Peace in Kindergarten

IHERE DT

Michio Ogasawara (Emeritus Prof., Hiroshima Univ.,
Prof. Graduate School of Hiroshima Bunkagakuen)

NEJFOERE (R RFAEHER « R SUEFEIR R R d%)

& A (Introduction)

‘ Seventy-one years ago, on a bright, cloudless morning, death fell from the sky and the world was
changed. A flash of light and a wall of fire destroyed a city and demonstrated that making possessed the
means to destroy itself.

ZO—fil%.2016 4 5 H 27 A, BUO IGHERH & L THID TGS 235 1270 & A (A world without
nuclear weapons) J Z#F 2725 44 {87 A U I ERIERHiHE Baraku OBAMA K> HETEHHR D] (A day
of moral awaking) &\ 9 it H X & JL B OE AT Th 5,

TAEEO L H 12, OBAMA KiftfEIZ, 200944 A 5 H, 77 il (Prague speech)’ %75 & 5 (A world
without nuclear weapons) 1T\, #ZILEREEHED T2 D BAKH) /27 o 2 %27~ L, [A4E 12 A 10 H. Nobel
Prize %8 L7z, #t- T, Baraku OBAMA KHHD A BT FReD 77 N\, £ LT/ —VVEZHE
&V ) DO BIAE T 5 b D TH D,

FNIHFHZ OBAMA KFEEEHNASRARHIOR S HTPEW) REOBHOT TRLIEFEH, & Db,
FIWEITHT BN ITEE) L7z, BIRIE, IRERIORNIE T L THS T2 2P0 g, &%
WE TRIEOT-) OBAER BT 2 K68EHO [E23 L), £ U CRUBRISEMICEET 2 [Eim) Z2FE LD
IR LTE TR B, £ D— 2O DN E S ABA NN OEREBL, RHTHY | FRFC 17 5126 &5
FITRB I TR GEEDIL, dri e —~B— ORERZE TH D BBE Tb &b o 72 EE A %4 = (M.T.Cicero,Hi 106-
4DDLREAN L SEHITH R FE RV N v 7 ZEME LA S, KFSEPSKEIZDIc > T o T& o7 —
== —=A(t2a—v=T (D) ELRIL T, MHIERNEEROBENRZEIH Y 272\ LT 2003%
ra OFEARHINIYG T 578, RIRAZIRFRITLA LI TR 2 b ER LI O Th D, £ DEARAIZRERFH Y
MUK TO OBAMA KAEFHOITEN I TEHER < LI STz, £ L OREREREEO [Z L1130 —T1 4
RTDEO L D2 MENLZH, EbENRKEY | H5UIZ D 57, (Seventy-one years ago, on a bright,
cloudless morninng, death fell from the sky, and the world was changed.)— MMEIES 7D TH 5,

WBRFO IR —~ THERE L S A REFRFITIAYHT 27 (agora)) TGO FHRIZ A D H &4 O H #AETED
OREV INT D DONHEFETHSTNHTH D,

72731945 -8 A 6 H., “Fll 8 15 43, [N TTRO B EIZ—ROEFEMOIEZIZ L - THSR &k LTz,

A5 BUEOIHE & 2 2B SR T oYFE
The Reality of the Atomic-Bombed and Education of It for Peace in Kindergarten

1. #EDZEF (The Reality of the Atomic-Bombed)
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[BAREH - (Do AR~ 3 3% 11 7 AN A BT C =i di R - THEA T DIRHCHE L7,
JRESERIERARE ST — A —_— 2GR = — K 1105-0001)]

Z 2T OIS 1500m BEV7Z B R I CHABIRHC =@ H(Tricycle) |2 5 - CiffA CU /= TETSUTANI
Nobuo(BME B K DOEBl—5 0 AJCYHF 3 7% 11 » A)DFk S 7z Tricycle D HEE AR LE7, AGHEIL
R AR EBHE DT — 4 —_—2 L LTURR I TN DS H DT,

JE R SC(Exhibit Explnation):Shinichi TETSUTANI(then 3 years and 11 months) loved to ride this
tricycle. That morning, he was riding in front of his house when,in a sudden flash, he and his tricycle were
badly burned. He died that night. His father felt he was too young to be buried in a lonely grave away from
homn, and thinking he could still play with the tricycle, he buried Shinichi with the tricycle in the
backyard. In the summer of 1985, forty years later, his father dug up Shinich’s remains and transferred
them to the family grave. This tricycle, after sleeping for 40 years in thebackyard with Shinichi, was
donated to the Peaca Memorial Museum.

(AAER)SRAM—H o ACYRE 3 7% 11 - AT, =R SRIFECTLIZ, HOHDOHL, BEDRTTIE
ATTWE Lz, ZORFTT, By &30 | b & ZMBidlin i TLEW, b ATZORIET
LE LT, BRI ST 3D FELE— ABEICAN TS, SVLBDHTEA) ERWE LT, £Z T,
FEA TS BERD L ICE—H o ADFER L 2O =g r I HEOEEID -0 T, Thnb
40 AN E T2 1985 AE(IFFN 60 )9 HDHE, BRE AL, M—H o ADBEEFENHHEY H LT, BEUTH
WELE, H—boADWEOMTETH 72 Z O Zfi, PRt aEEMEIcTl S E L,

R BIZIXZ DI E Z SR —H o AEH L, HIRRFIIR > T ZH OB 0D —DDFEENH
EHMITRDET, OEDIE, Fo TV —E2 LD ER=RENES 72> TND T &, BWETH RN 7K
L, L] LTWDEWSFEHETY, £ L THRO =fgsE /2 TN 7ok ol sz nwo 2 &
T, 19454 8 /] 6 A 8 I 15 3RS T O TR E 72D, £D [EDZED F TR E T
W=D CWhat happened under the mushroom cloud at Hiroshima in Hiroshima”) % 7= L7= 513 73
FEam LA bEM L, R £ A,

b9 —ol (B ORETT, HEEHIRRE 3,000mSv(w 1 7 ni—~ L MELEE b EbiLd TEW
WZEDaA RROYEREF OB T, BRI HAEZ RN D 272 THIRE | 22X, TO% S LA 7R\ ORI
BOBBICES LD DO TT, PHEC K 2 AR CHLE LIz e 2 RE T S AMTEEREORA D7 — AT
L7z, 1958 4, fEa RETF- S AZMRON [FRAE BIZ K> TREGFERRLEARNIC [FIBOT08/) BMELR
L, ZOMFIADENEDFRELLRZTNET,

2. H#EDFFFE (Education for Peace in Kindergarten)

% 70 A&V O, NS L, IR FEHONERIZ K D AEBIN R KE 252 T TR E TR S
EZbZOEELRILSETWET, ZO LI 2RRROF T, FPREE 28I, HEEIC) DRI R
FEHEHEL T DLONEETHEEZEERTY, LETHEZBRIT 2013 4 [IAETLFREEFEE 7'n 7
7 L] EERL L, FHRICET D B A HEE L Q0D 7r 7T AT PEREE O B 2RO X 916
LTWb, lemri~Dggaia s LT, AmoOME L — AN— ADNHOREE A R S E, EEERSUbAS
mo—B & LT, HMEAEOEIIZEIRNT 2 ERCRELZ BN T 5.] &, ZOX I RAZEA7T, IV
BB @ E TO 12 Fli A Rl LT fRENEOERR LA > T DO T, BARRITIE, /N8R 6 4,
PR 3 R L CRE TR SEROFAEREM 27~ L, FEC, TV [7—~) TEAER)) 2R, %
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TR0 7T N, 20 [IRETNCHHE SEREE 77 77 5] 12 &> RO IR OfkK D
FUSEFATND, 120, 207075 MIEETOMIFR CEMENLE S DT, FNFRRRRNI R A
HRENIL TORWVARICONDIUIERE T OIXLERH Y £7, ILIKEFARBOT—~ThD [HffERICET
DFRFE ) O THHEE] 26 81TiiL TR Y 8 A, - T, A HITSHERZMFRIZ L, Lvh 7 L—
~SULORERINL o 72 THERIC R 2 | 238 220 ude v £8 A, ZOB, oo NEFgE 7w 7
T LI BRBEITI £T, FHULT L— VL OHEERBDRE TH Y £7° [HHEOFGEEPE) [TEETH &0
DL, Thbb, UHEVLOREERE & L CHEDRE, At FRITE LV D BEBRHIIL U
B DT 7T DEARRT 580D 2 LT, TOBFHIERE T &1L, SHEEIRORNE, FHAEE R
IZHBILHIZERHERICED TRe]) NRZT< W, SIS TIULIHEE RO & © — AR R 72382 %
LTy, [BRE WefHE AT 2 FICRERH D L) Z & T, AL 5 TH O TERROBLIE
RBEALOFOLHNBRIRLDTT, ZORNPLHRIEHIE, 7 L— VUL OKERAIIG U FEQY 2L TOH
M CERIRIZ: TOREROTFFIFE | 2BRT20NERH D £7,

EHEAEIL, RIS ERIEE) O BRECTY, fEaficl L EFHUL, 20 BEIZOE D —AD
TEBIC MERUNCT 5 2 &, 7EO—ANOEVIZ ] LI ZEICHRDSEDLENWHIZETT, 7
L—rULOSETHEIE, B0 Mz<TReSE5] &) Z & T, 2o, FHNOITgn7e T35
L2 8E) FUTid BHLERA, Z2THL7 L—ULHFOHEOED [K559%) — Wiz TBL
XY, IO EWIHIERSD Z EnbinE D | [ERRERL] (2B 610 +(F T ZA)—(z A FR) & H %t
fR1)78 B IR OIERIRC AR A BN S REDIERIM: 2 | BRI I TR ), TR ), Tila ), TR<
k9 | % OFRE@HIED56EEN A8 U RS S5 2 & T, ofs:, BofE % EH 2
BIRW, FLTRIZEY bEFRIEORDY O ) 28U T [m] 2 TP L, ThzEhl & T,
CAMREFEDO BECEZB L TO T[] OFE ] Lo Z 21220 £, SfEEOART L O#EETH S
Fixix, ZOFRMEERNE LA — MO 5 2 LITBD 5 2 EBIFETT,

BARNCED K D M D—o L LTA BRRCE 2202 Bk, SHERNCIST D8 LU ZERIRSER OB &
T, BERMICIE, SRS Z ED X S IMED N E VD FTT,

WIRD Z LTI, HFHEEIT T E b OOIMELNIZZEM T, hEb, ZRERBESEL0IC0D
HbRANDFELS DA TRE LT, ZHUTL ST, RANFEOZEMORERRZ B3O+ E S ICkd 58505
Bz i FRALTH0TT, < OHA, 22T WHEITZ 2 H o5& | & b CTHEEICE
HxET, LnLAann, FELEIANNR LD HEM—F EbMBOARER—%25 2 F7, HllE
RLENFE, RADPOIFES D | BHENTZ D ETICOVDONEIFBIHDRHZEH T, o TRAIL F
EHOFECHRER A LT, Ffili7e e S LM MORWEREZ DD Z 8T, Bbids 22,
7 L—GHEE OE Y h—Thd b RIZHOFHLIZVE L5 Tl (Kommt,lasst unseren
Kindern leben!) & EHuWE,

FEH:

BUE, HARTITHIEE OBDMEFRD L, AT OFA TIE 2016 4R T 16 J7 4621 A, FEFHIE
81.41 3% T, ZOBIRITON THIEE N WV RE2FEZEHR L TWET, ZO X 5 ITHIBEDOEDREE 70
STWET, TDOX 77N JKETIIA S IO [#FEHE] OMF-UDNTIISE L TEAD 5% o -
FEBAEDSHLL & 72 0 BRI D 1771 1272 2188 A BisG L COET, £ LTHEE, / — VL EREEZE L
7= ICAN=FZ L 2RBsH[EFE 2 v > ~— > (International Campaign to Abolish Nuclear Weapons) D [EFE) 72
KEFEH R & R L CEBZ R L CET, B DIRIE BRI B O FMICH 2T 5 Z LIk - T,
Wk L INEZ OWH ORI D D8O A DT 0 A, £ L TEZ OO T A
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DIAFT D720, [HE | 2 FRICT 2UAMNTEIT W B2 E T, TOEBORIIOAT v 7L LT %)
HEENC R 28 30T, FUFESZRED DEFEE | ORBHEE 54 O T E L0 H IR
SRR R, A AHLQVET,

TIEHEH O N E D TS WE LT,

7. Keynote 3
Block Play based on Froebel Philosophy

Yozo Waku (Creator of Block Play based on Froebel Philosophy)

I studied product design at university before becoming a toy designer, and it was during this time that
I was fortunate enough to have encountered Friedrich Froebel’s Gifts and his philosophy.

The theme of my work from the beginning of my career has been to ‘develop creativity’. I intuitively
knew that creative activities are what give people pleasure.

During my 20s and 30s, I was thinking about concepts such as creativity, freedom, beauty and ugliness,
harmony, inevitability, truth, peace and war, and so on. These concepts kept going round and round in my
mind, although I couldn’t see any connection between them at the time.

As I was turning 40, I started to seek answers to some questions like: ‘what do we mean by toys?, ‘what
does it mean to be human? and how are these questions linked to one another? I decided to move to Spain
as I really wanted to think about these questions deeply.

Once I got to Spain, I began to relearn Montessori, Piaget, Steiner, Froebel and many more. Amongst
all the literature that I read, what resonated with me most was the Froebel’s writing. In fact, all those
unconnected concepts that I'd been thinking about suddenly made sense. I began to see the connections
between them as I read Froebel’s work.

I only lived in Spain for one and a half years, but I felt as if I had found what I went looking for, and it
was Froebel who showed me the way. Since then, 35 years has passed. I've been recreating Froebel’s Gifts
in my own way through my interactions with children. In order to add diversity to the forms that he
created, I've also been developing expressive arts and design activities with them. What I've been trying
to do was to practice what I think Froebel would be doing if he were alive today.

As you know, Froebel’s second Gift illustrates how all things are connected to one another through these
forms. I am not a religious man who believes in God so it is hard for me to truly experience what Froebel
said about ‘unity = God’ is or are realized because of the ‘relationships’ between them based on diversity
and unity, and that these relationships are made possible because of God’s will. I believe that these
relationships in turn lead to the existence of opposing concepts within the same thing such as love and
hate, beauty and ugliness, and truth and fabrication.

This led me to think that ‘Froebel’s philosophy = the principle of relationships = God’s will’. With the
aim to enable children to intuitively experience ‘the principles of relationships’ that exist in the universe
based on our creative activities, I've been working on developing such activities through expressive arts
and design, and Dougu: the Japanese term that I coined to refer to children’s tools to express their

creativity.
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DRVBBENIED DBRBPBIZA DEBRAHINDHL
— BB DRNRD 7 L—~LiEE—

A= (HEEAEERE)

FIKRFETTa X7 b THA 20, AT A F— LTHEFEET LT T, 7U—KU vk - 71—
~NUD RO E OB WEFFHOZ LN TE T,

HDFES Y OFT =< I AFZ— MDD TRIEN OB, AHICEVCEZ 726 TOIAEEFE TH L &
HFEL TW=HTHD,

RS —H B3 - BRI — R - R - g A = RORHIRADEADO TR
Z IR EEEDIRIE B 72 BT,

PUAERic 72 g, THEE &3 TAR &1 T2y) ZoD—BUsixE ZIThHH D0, TEKNTEE TE
R DKHZRFBIZ< 720 AARZEEHLTASA B

TITHRIE, BTy Y=V, E7Vx, YadAt— TL—ULR EOEELFOE TR T
B, ZORE, FROLE L DX TZONT L—)LDOENETE 57, SHOHFTHRIE S 72 < B 2 TV e diir OFHEN
T L—NDOFEEEFAED DT LIEWZ DR RS> TN 72D Th D,

—EROREDEIRTE T2, 7 LU K o TRO TR XEIV RSV, IRE LT 354, 1
EHLTbEEbLFTT L—ULOBE AT VIO WEZ D 2T, TOROMHRE X 51486+ 5
72010, EBREICHRBEETE, b L7 L—ULPNEX TS, 298 Lz TIERVWWE B
ZEEEERLIEOTHD,

7 L— O RIE MO LD IS EBE L TR L > TN D Z EER LTS, FATMHE
BUARBETIIRVDT, 7L—ULD x5 ) <F—H=m>ITBETERVDOER, b LAOEENH D
ETHIE HHLHEDOTE, TARTOEDITEN, ZEREM—D<EURMESIZ L > TRV 72h, £2ITE L
LA, EEBL, BEFREBAR EXNIR—DMFET DSV EREHE L2 L2 Es T 5,

ZZ TN T7 b=V DB =R DO FE =t DOF 5\ L& 2, AREFREIZ 8 L CFHICIZY <
bEhie BHRMEOIFHE ZEET 52 L2 B, BEA L ERIRBOMRREEZ R TN,

8. Keynote 4
=57 1 2 )
Atomic Bomb Experience

SR CHIR AR 2 7

Keiko Ogura (Hiroshima Interpreters for Peace)

INEFETF CEFOT-DD 1 o ~5gikig 7 —7 {32)
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9. Symposium
Peace at Global and Local Level

7 —NJUZERR2 NS, EFEDOHENS [EF~DHE] 225

Cordinator
Michiru Watanabe (Professor of Hiroshima Bunka Gakuen University)

P (R R SUEZEREIRS)

Peace as Unification of Life -- peace building as
hidden curriculum in Friedrich Froebel's Education of Man

Karl Neumann (Emeritus Prof., Thechnische Universitit Braunschweig)

In face of the dramatically increasing chaotic world politics and decreasing global authority to keep in
check the numerous armed conflicts, the well known dilemma of education for peace comes to a head,
namely to educate for peace in a peaceless world. Is peace education looking out for the solution of a
principially insolvible problem? Especially with regard to a real excessive supply of models for learning
hostility? There is obviously only a basis for education for peace under the contrareal presupposition, that
there is in the long run a chance for a structural change in the patterns of action, hidden in the
mechanisms of violence. That would at least mean a chance for an education of a competency to build up
and keep durable peace.

Friedrich Froebel made headway to the solution of the dilemma of education for peace by constructing
a philosophical-theological world-model of a divinely prefigured unity of god, world, nature and man. This
unity is the starting point as well as the dimension of goals of Froebel's Education of Man. As such
“unification of life” is releasing the ability of man for peace keeping in the world as quasi given by nature.
This leads to the to a certain extend paradoxical result, that the theme “peace” is so to speak
subcutaneous continually present in educational theory and practice, a hidden curriculum, that has not
to be didactically explicitely differentiated. There are not many findings of the word Peace in Froebel's
writings. In my presentation I come back to such authentic texts from the Education of Man (1826),
writings on “Spielpflege” and “Kindergarten”.

The institution of Kindergarten incorporates the spheric order of the world and as such represents the
place for human living in the world. Is the Kindergarten as representative place for human living in the
world eo ipso a place of peace or at least for peace building? Froebel designates in a letter from the year
1848 the Kindergarten as “paradise, that has to be given back to the children”, but the term peace in this
context isn't used by him, one more example, that “peace’ is constantly an element in his argumentation,

but not explicitely mentioned. With the concept of “Spielpflege”, the system of gifts and occupations,
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Froebel is offering an innovative didactical theory and implicitely for peace education as well, but he is far
away from catalogues of measures for prevention-, mediation- or conflictsolving programs, which are quite
the usual in everyday practice in German educational institutions.

Froebel concentrates on the elementary forms of experience and acquisition of world as basic operations
for developing subjectivity, becoming a self in freedom; he is reconstructing so to speak the frame of
conditions for human beings to acquire the ability for peace building and thereby autonomically assist in
the proceeding of freedom and peacekeeping in their world.

The function, Froebel is ascribing to religion as unquestionable strong potential for peace building,
urgently deserves further systematic investigation. His writings could so be placed as contribution in the
foundation of a worldethos (Hans Kiing) or in the didactic of religious education, concentrating on the
connection of god, human nature and education for peace (Karl Ernst Nipkow). Froebel's educational
concept of “Spielpflege” has very clearly brought into recollection, that it is not at all sufficient in the
nowadays in Germany dominating standard-oriented curricula, to implement religious competency, but

only as a sort of side issue.

HEDE—L LTOEFfI—Fr. 7L —"NVDANBDOHEEG BT
E Ry AU FxaTse LTORMEE

H—=Iv e J A<y (RAY « TTT0 2 a7 A 7 TRREL EHER)

HHROBURHEN S OEASWEBIICEm S, R CHREORDEZL2HHT 5 1 Kkbivoodh b 2 &
ZEZI-BR AR L EDOIL, ERD =D DO#E (education for peace) ICRTAHFL Y LU~ bbb,
FRDFEL L TOZRWHEFIZI W TEMD 2D DEEF Z WVINATN D 200 e WO B TH 5, FMHAE &
E 25 B IR AR R MBI DWW ORI 5 BEHROTHA 50 LD DT, BUEIZ
DONWTESTEODFNTERNAAEL TWD Z EICHEZMIT 2 L 2D L ITHEZ 208 Live, FERD7-
DOHEDHMEL 2 DHDIE, EI2ETHRL, HOEDHLTHA D, Thbb, RG>
B BSIDA T =X LOPIZRINIATEY NS — 2 REERNCE LS D &0 ) ARV ET D, L AEE
TELDTHDH, ZOZEVERT LDV &b, PMEMHEE L, PRMEMRGHIHER T 5720 0ORET)
FEEIC Lo TAEBHL D DFREHENR DL LV D ZETh D,

CORICEALTHEREZL-OLEONR 7Y —FRY b« 7 L—YULThbD, i, Lo ThEAHENT,
R, R, BAR ARIOG— L0 ) 5 - P 2 R T NV ARET D5 2 L T DO DHEED Y L
<L TR Z M L7, 206 —21%, HERTLHY, 71L—VLOEE L7z T ABOEE | OFEE
KRTbdD, DX D7 EOE—] 13 AHDFFOERHEFFOREN ZFHHT 2D TH L0, ZHUTEDLHT
BRICE > THEZABNTE D THLIND L DICH A A ROFTCIThisd, ZOZ LIk THEINDD
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Peace Education at Local Level
Hideo Hamada (Prof., Sanyo Gakuen Univ.)

In order to advance peace education, not only to talk about peace but also we must pursue the path to
let the collaborative and mutual-help-life attitudes penetrated in every single child as a premise for
making peace.

Frobel emphasized the concept of “Das Gliedganzes”, and we can say that individuals are not only a
portion as well as a whole of human beings, but also the community is a portion as well as a whole of the
world, consequently the stages of life including the childhood are the portions as well as the whole of the
entire life.He emphasized the power that an infant can presume the wide relationship of nature and
society vaguely, from the familiar experience and play of the community.Based on this recognition, Froebel
proposed to introduce a kindergarten in a local community in order to children could learn cooperative
and mutual help attitudes and behavior in everyday life through the play.At the same time, he asked the
local community for the way to live with/for children, with the call to "Come, let us live with/for our
children! (Kommt, lasst uns unsern Kindern leben!) ". When children feel that the adults around them
living with and for themselves, a sense of trust in human beings is growing up, and at the same time,

within the children who were just being watched, caring mind for adults and the elderly comes born
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spontaneously one day. Trust in human beings grow means that seeds for peace education have been
surely sowed.

However, modern convenient and affluent communities have various problems in promoting the
development of children's interiority. By pointing out some problems, I would like to explore the clues to

promote the building of a community that can foster children’s interiority.

1. Community where children's growth model continues to be lost

Educational thinker John Dewey pointed out around 120 years ago that the growth model of children
was rapidly losing in the American community, but in modern communities the same phenomena is
expanding even greater with increasing speed. At the end of the nineteenth century, Dewey said to the
guardians of the University of Chicago’s Elementary School, “Back of the factory system lies the household
and neighborhood system. Those of us who are here today need go back only one, two, or at most three
generations, to find a time when the household was practically the center in which were carried on, or

about which were clustered, all the typical forms of industrial occupation.” (The School and Society, p.6).

2. Community that makes it difficult to see the whole picture of life

As compulsory education period becomes longer and adolescents going on to higher education grow, the
timing for youth to participate in society tends to be late. In a sense, the proportion of adolescence occupied
in the entire life tends to become longer. The preparation period for becoming an adult is getting longer,
but social maturity tends to be delayed to the contrary. One of the backgrounds for strengthening such a
tendency might be related with that such as images or drawings showing the whole picture of life, or such
as paintings of hell and paradise (heaven) which make us foresee the difference between this world and
the afterlife are going far off from the communities surrounding children, which are becoming to be shown

to them in museums and art museums.

3. Community where it is difficult to see "way to live with/for children"

As the community becomes convenient and prosperous, and as the school system and the child welfare
system on the national scale are improved, Froebel's advocacy "way to live with/for children" has been
tended to count less in our communities. In many communities in modern Japan, many security cameras
are installed in school - commuting roads and around schools. It is because the eyes of adults pouring to
children in each community are weakened and crime is likely to happen. In big cities, not a few elementary
schools tell their children not to greet to people whom they do not know even in its district.

In Japan 130 years ago, it was only ten years since compulsory education began, and the child welfare
system was not yet established. In such a time in a community called Okayama, a 29 year-old young man,
Juuji Ishii borrowed a part of the temple named Sanyu-ji in Monde of Okayama and set up the Okayama
Orphanage (1887). Juuji Ishii wanted to become an oriental Pestalozzi. Initially it began with the relief of
three children who were one poor and two orphans. His activities gradually expanded with the help of
missionary Petty Adams who lived in Okayama with family and Okayama citizen Koume Sumiya, and
others. In 1906 when the Tohoku region felled into an extreme bad harvest so that many children were to
become homeless, Juuji gave relief to more than 700 poor children in 3 months, and the total number of

poor children and orphans in the Okayama orphanage reached 1200. Many teachers and caretakers
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voluntarily gathered and worked for him and for the orphanage. Missionary Petty called out to foreigners
living in Japan and citizens of the mainland America, so that a large amount of donations got gathered.
Besides that, she brought her cousin Alice Petty Adams who had just graduated from a Higher Normal

School, and started social welfare activities in Okayama.

Closing

Frobel’s advocacy of "how to live with/for children" through the message " Kommt, lasst uns unsern
Kindern leben!" was put into practice by Janusz Korczak at his orphanage in Warsaw during the World
War II, which encouraged later generations to find a way to promulgate the Convention on the Rights of
the Child. Arata Osada, who was a Pestalozzi researcher and professor of Hiroshima University at that
time as well as a victim of the atomic bomb (Hibakusha), six years after the end of the World War II called
on Hibakusha-children to form a movement to wright their thoughts on peace by reflecting on that
morning of the August 6th of 1945; although which was a painful and agonizing thing to do, this movement
was born with a wish of that such experience never be repeated. Many children who were suffering in the
midst of the anxiety of sequelae such as leukemia responded to his call and told him their unforgettable
experiences. Arata Osada edited them and published it titled "Children of the A-Bomb (Genbaku no ko)".
It is currently translated into more than 10 languages. In everywhere in communities in the world, there
have been unknown mothers, fathers, teachers, and many citizens who conveyed "the way of living
with/for children". However, there are not a few children growing without meeting with the "how to live
with/for children" which adults shows. It might be a certain route for making peace education that adults

show "how to live with/for children" in more visible manner in any community in the world.
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Education for Peace — Hiroshima Jogakuin Gens Kindergarten
Kenji Takada (Director, Hiroshima Jogakuin Gaines Kindergarten)

1. The origin of Froebel-Christian view of man and education

Friedrich Froebel, the founder of kindergarten and inventor of educational materials such as mother
and child singing songs and stacked trees, play equipment, teaching materials, and “Gifts”. He had kept
posture to value sympathy by accepting and receiving the children as they are, which consistently flows
throughout in his books, letters and papers, such as The Education of Man. He developed a passive and
following education by respecting the subjectivity of children, believing in and waiting for the appearance
the innate potential to grow and relate with the environment, and their divine nature; although he himself
should have had a childhood thirsty for his mother's love. How did he come to such an educational thought
and practice that he would have been hungry for his motherly affection by losing her at very young age?

Froebel was unable to find a place in his family where he could rest assuredly, so he spent his childhood
surrounded by the rich nature created by God in the Thuringian forest. What was there was time and
space to experience the fact that God's love and wisdom were penetrated not only in all living things but
also in lifeless things such as minerals. He was brought up in the message of God's love indicated by Jesus
Christ through his father who was a pastor in a German countryside away from the authority of the
Roman Empire and the Church. Perhaps when he studied mineralogy and crystallography in Géttingen
University, God's love which he had been feeling had come to be seen as a creative activity percolating in
all the creations. Even the lack of a direct beloved experience from his own mother, thanks to the deep
involvement with all things as the crystalized God's love, he might be replete with the love of God as well
as a feeling that God's love worked for all beings, which could lead to his educational theory of child-
centered fostering their self-affirmation. Everything exists by God, and all are the unity by God. His origin
of panentheismic view of the world, of the life and of the education could be said to come from nature and
the words of the Bible; in which both every one of the diverse worlds heading towards unity and the diverse

existence born from one love are connected one another by love and order.

2. Hiroshima Jogakuin Gaines Kindergarten and Christian Child Care
Although we, Hiroshima Jogakun Gaines Kindergarten is known as "Froebel's kindergarten", it is not
because we assimilate human Froebel’s thoughts, educational methods and Gifts. It is because we start

our childcare at the origin where Froebel had stood, always go back to the Scriptures and reflect on how
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we get involved with children following and passively through the media of God’s words instead of
education by humans. We call this childcare practice not Froebel education but Christianity childcare.

Christianity childcare is defined as "Intentional, continuous, reflective and collaborative practice being
done by childcares holding communion with Jesus Christ, with the aim of that every child as one who was
given life by God is raised under the love and grace of God shown through Jesus Christ and lives here now
with joy and appreciation, which cultivates within children lifelong fundamentals to become an
autonomous human who creates a society and the world to live together.” (Christianity Childcare Guide.
edited by Japan Christian Federation on Early Childhood Care and Education).

Based on the Sacred Verse that we chose for our kindergarten i.e. “God gave the increase. (Corinthians
I 3:6)”, we set three educational goals as follows:

® Every child know oneself as a dearly loved existence and feel God accepts one as it is.
® Being involved with nature and environment, children cultivate healthy mind and body and a wide
range of sensibilities.
® Children acknowledge others’ characters different from one’s and grow up together.
The Scriptures to underpin our visions and childcare practices are as follows:
1) “Now you are the body of Christ, and severally members thereof.” (Corinthians I 12:27)
2) “While we look not at the things which are seen, but at the things which are not seen.” (Corinthians
Ti 4:18)
3) “It is not the will of your Father who is in heaven, that one of these little ones should perish.”
(Matthew 18:14)

The proportion of Christians in children and parents enrolled in our kindergarten is less than 2%.

Although the original purpose of Japanese Christian childcare work for over 130 years started from
evangelism, today the aim is "to grow up as an autonomous human who creates a society and the world to
live together", in other words, to create peace .
Our kindergarten is a part of the incorporated educational institution Hiroshima Jogakuin (which means
“academy for girls”) composed of graduate school, university, high school, junior high school, and
kindergarten. The scripture which is our entire institution’s philosophy is “Cum Deo Laboramus (Working
with God)” (Corinthians 3:9).

Institution’s philosophy is: “Working with God” .......”make peace”
Kindergarten’s philosophy is: “God gave the increase” ......."children are given by God an ability to
grow up by themselves”

1) Everyone is different and everyone is accepted.
2) Turn the eyes to what cannot be seen.
3) Respect too tiny things.

3. Make peace - not by content but by competency

Today’s childcare industry is in an atmosphere mixed with expectations and anxiety toward change as
if a new education will start, which is derived as a continuation of that new educational direction has been
proposed by the revision of Course of Study for Kindergarten and Guidelines for Childcare with flurry of

novel words such as “active learning”, “curriculum management”, “non-cognitive ability”, “ten attitudes to

be gained before schooling” etc. The direction that emphasizes the subjective learning of children, however,
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has been valued since the beginning of the kindergartens in Japan. An educational view which values the
importance of looking at something invisible and nurturing the roots in a person, has been emphasized in
every age. (However, the practice of childcare in many kindergartens has took the way out of there and
only pursued what can be seen. At the same time, varieties of markets for educational materials and
contents that lead to the visible results have been also born in the nursery industry. Contents that can be
sold.) Besides that, regarding the consistency of learning through a whole life which is from the birth to
infancy, early childhood, school childhood and afterwards, at that all learning and childcare activities lead
to the creation of peace, we can say that the curriculum has already been managed.

An episode actually happened. One day we received a voice from a parent of a pupil just finished our
kindergarten, a parent said: "A child who grew up in a play-centered kindergarten, seemed to get confused
soon after entering a school where one receives education in the form of lesson. My child was not good at
staying motionless while listening, nor searching for the one right answer, because he had not learned in
advance what to be taught at school. After a while, I think, as he got accustomed to the school, he began
to learn by himself, actively challenge the task and get involved in the learning environment, create
several imaginary answers, think expansively, and enjoy learning in connection with his life. I felt that
my child was a loser because he couldn’t catch up with what to be taught at school at the beginning, but
soon after, he has become one who studies by himself, he is to be a winner after all.” In response to this,
our Director said: “Our kindergarten, and Hiroshima Jogakuin, don’t aim to bring up children as winners.
We raise every one of children who will create a society where nobody be a loser. A treasure gave by God
to every single child not only bring peace to oneself but also will be used to create world peace beyond their
families, companions, communities, nations and ethnic groups, even their barriers.” In his reply an
educational practice looking beyond each individual’s growing is showed: "Blessed are the peacemakers:
for they shall be called sons of God.” (Matthew 5:9)

4. Leave it to nature

Kindergarten that is advocated by Froebel. Through the "garden" as its name suggests, children,
childcarers, parents, guardians, families, and communities are growing together. Simply put, the
importance to interact with nature which is God's creation is to listen to the message of how to live. We
will see how we should be by giving ourselves up to nature's educational power. We can receive messages
from natural objects that God creates, like fleetingness and preciousness of life, importance of human roots,
re-grow, diversity, selection, risk management, by carefully giving full attention to and engaging in nature
near-at-hand. In order to listen to the voice, I feel the importance to orient a childcare in natural manner,
without distorting nature due to human convenience nor inclining too much artificial for seeking an ideal
of child.

Children will experience various emotions and joy, wonders and confusion, difficulties and challenges,
anxiety and fear in encounters with nature familiar for them. There are many things which do not go as
they wish, and there are also dangerous events. Although these things might be negative experiences from
the adults’ view, instead of removing them in advance, adults should challenge to evaluate and manage
each one of these; whether it is for a child to get over by oneself, or to find solutions with one’s mates hand

in hand, or to confront with adults working together.
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For all children, the most uncontrollable thing created by God might be existence of other child whose
encounter itself is full of joy but sometimes he/she does not do or be as one have hoped. It is also a step to

create peace that let children carefully overcome conflicts with such mates.
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On Country Learning (OCL): Promoting Remote Australian Aboriginal Children’s Wellbeing
and Creativity

Fv oAM= T 7 BRHIELA R T VT - TRY P=DFEB LD =V E— A
7 L AlEM DR

Libby Lee-Hammond (Murdoch University, Western Australia)

Elizabeth Jackson-Barrett (Murdoch University, Western Australia)

Sara Langridge (Burringurrah Remote Community School, Western Australia)

This project, funded by the Froebel Trust, sought to answer this question: How is the relationship of
every child to family, community, nature, culture and society understood and practiced in a remote
community by schools and Aboriginal peoples?

The research took place in a remote Australian Aboriginal Community in 2017 and involved a total of 68
participants. The project involved the community and school working collaboratively. Aboriginal
children who were attending the school spent regular time in facilitated excursions on Country to places
of cultural importance. These excursions took place in lieu of classroom based learning. The experiences
were led by Traditional Owners of the land upon which the project took place. The Traditional Owners
shared cultural practices, stories and languages with the children. Data (interviews, classroom
observations, field notes and Laevers’ Wellbeing Scales) were collected over a series of field trips
throughout the school year.

Our findings include evidence that OCL increased the children’s wellbeing and that their creativity was
strongly enhanced. We ascertained that there is rich potential and appetite for remote community schools
to further nurture the relationship of children to nature and culture. Educators and school leaders valued
this as an important ingredient in successful remote Aboriginal education where school attendance and
engagement are not typically high. The project highlighted that when schools support children’s
relationship with Country, their families and communities become more involved in the life of the school
and children’s wellbeing and creativity are strengthened. In addition, children’s school attendance and

engagement increase.
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<<WORKSHOP>>

Cultural pedagogy: A Froebelian approach to decolonised, transformative early childhood
education in a South African kindergarten in an informal settlement in Soweto

ANF 2T\« RETV— : FEERHUE L EF RS RE R B I 57— - T —F —
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Stella Louis (Froebel Trust Education Committee, UK)

Tina Bruce (CBE, Vice President BAECE: Early Education, UK)

We were invited by the Principal of the kindergarten located in an informal settlement in Soweto to
introduce a UK approach to the education of the children. As Froebelians, we did not wish to engage in
cultural transplantation. Instead we worked with the Principal to identify the strengths of the
kindergarten’s children, families and staff using the ABCD approach Asset Based Community
Development (Kretzmann and McKnight, 1993). The strengths emerged as music, song, dance and
languages. We worked with the staff to develop these strengths and in doing so connected with a wider
culturally appropriate curriculum and pedagogy through our annual visits. We made links with the
University of Johannesburg, giving annual lectures to the B.Ed students and sharing seminars and
Froebelian philosophy with the staff of the demonstrations school involving our staff from the
kindergarten in our presentations. As a result of our work together staff realised the empowerment of
training and working together, and started to develop sustainable resources and materials, demonstrating
the move away from a dependency model. At this point PRAESA (specialising in storytelling, and literacy)
contacted us asking us to share our Froebelian philosophy in Cape Town resulting in a conference
sponsored by UNICEF, DHET and the Froebel Trust. Four of the staff from the Soweto kindergarten led
workshops with us. We are now working using what has been learnt from the pilot work in Soweto with a
new school in Philippi, Cape Town (informal settlement) Developing the work with PRAESA (University
of Cape Town).

Fexlxy U= MZhLIIANFERODHRFERIZ, 201 Eb T bICREROHE LB T 5L 5
FEhiz, 7L—YUWIgEE L LT, k2O EE B SEL LRI EIXLIL 227D T, £F
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(Asset Based Community Development, ABCD, Kretzmann & McKnight, 1993) %W Cl&E L7, T2 &, EAr
I T K A FERTHD I LDBHER SN, Ba MEFEORMeE L TRE LTI L, ZORTE
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Improve Spatial Visual Abilities by Using Froebel’s 3rd Gift
7 L—r)V D= B % o CRZZMRARES) D L% X B HF5E
Nikolas A. Rathert (Universitiat Oldenburg, Germany)

This article describes a dissertation project. As part of an empirical study, the third Froebel gift will be
used at a vocational special school to promote spatial-visual perception. A multiple baseline design is used
in conjunction with standardized test instruments (HRT1-4, BST, CFT-20R). Why doing empirical
research with Froebel Gifts? Friedrich Froebel was the first who has developed didactic materials: his so-
called "Spielgaben" (play gifts) were explicitly intended for children who explore the world and especially
the world of mathematics. Until Froebel invented his play gifts, there were toys for toddlers, but no
suitable didactic material, which enabled them to independently, self-taught learning. By creating these
special materials, Froebel succeeded in supporting early childhood development and in identifying early
childhood as a separate phase of human enculturation. Froebel devised different materials with increasing
complexity for the age groups. A special place in his development take the four "Baugaben" (building gifts):
the gift number 3 up to and including gift number 6, all of which can be traced back to the basic shape of
the cube. The "Baugaben" have been and are still used in early childhood education. They are also used
sometimes at primary schools, but very rarely and usually only in connection with scientific studies. A
targeted use also beyond other types of school does not take place. So far, an empirical review of the efficacy

of the Froebel gifts has not taken place sufficiently. This gap will now be closed with a dissertation.
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Teaching Special Education Students in Froebel-Mathematics
KX BHEICRIT D7 L—L « FHHEH

Andrea C. Schmid (Ludwig-Maximilians-Universitat Miinchen, Germany)
Nikolas A. Rathert (Universitdt Oldenburg, Germany)

Friedrich Froebel and his achievements in early childhood education are more present in practice than in
theory. While a verifiable number of kindergartens have taken up Froebel's ideas in some way, the
theoretical treatment of his remarks mostly takes place in a historically reworking way. At school, after
the kindergarten, Froebel plays no significant role. This is surprising, since the use of the Froebel gifts are
justified in special education. His gift system includes a variety of didactic materials, which are used in
the everyday life of early childhood educational institutions. Even in primary school, these materials can
be used in class. This article shows how the Froebel gifts are used as part of a seminar on practical learning
support in mathematics to prepare students for everyday life in a special school. First, an overview of the
"Spiel- und Beschéftigungsmittel" is given. Then it will be shown how they can be experienced during the
seminar in order to then give practical hints for their use in class at a support center. Working with

Froebels Gifts is thus an integral part of teacher training.
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Autistic children's block play: The teacher's view
BHEPEDF £ b DREHATEN : BEIOTR

Yordanka Valkanova (Canterbury Christ Church University, UK)
Clare Wiseman (Canterbury Christ Church University, UK)
Tanya Hampton (Canterbury Christ Church University, UK)
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It is widely acknowledged children with autism are often object focused with less engagement in social
play interactions with their peers (Kasari et al. 2010). Although some studies have explored strategies to
teaching children to engage in playful practices, such as playing with Lego (Griffiths, 2016; Hampshire
and Hourcade, 2014), few have looked at ways of teaching children to participate in block building play
(Wolfberg et al, 2015). The objective of this study was to investigate teachers’ attitudes toward block play
enhanced learning of children with autism in an early years’ mathematics classroom. 30 teachers
completed a 17-item survey. The survey measured multiple attributes such as attitudes, knowledge, skills
and intentions. The data were analysed statistically. Descriptive statistics and regression analysis were

applied to identify trends in the nature of the attitudes to block play of teachers of children with autism.
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Froebel Education in Far West China
HEEHICRT 57 L—UVEHE
Grace Choi (Rainbow Kids International Preschool, China)

The farthest western part of China, in the most inland city in the world, where the majority of the
population is an ethnic minority, where the silk road spans from China to Europe, is now the hub of trade
between China and the Middle Eastern countries. The gap between the wealthiest and the poorest is
ever widening and the poorer ethnic minority groups are severely underserviced educationally. In the
beginning of 2018, Rainbow Kids Preschool opened a new Rainbow Froebel Center to support these under-
privileged families and their children by providing quality early childhood education classes and family
counseling. At the time of the writing of this abstract, there were 4 children at the Froebel Gabe Center
from ages 3-6. This presentation will introduce these 4 children and how in just a short few months,
these children have been positively impacted by the education being provided to them. During the first
3 classes, we felt the strong needs for parenting seminar. Our method of guiding and parents’ method of
caring were significantly different. After few seminars and workshops on parenting using Froebelian
1deas, children showed more changes in terms of independence, self-expressions, respecting others and
everyday problem solving. The current methods of education will be presented along with how the
Froebel methods are a stark contrast to the status quo. And how these four children are flourishing as

they are allowed the freedom to express themselves and feed their curiosities.
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The impact of armed conflict and displacement on the childhood and play of young Iraqi and
Syrian child refugees in Lebanon
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Sandra El Gemayel (UCL, Institute of Education, UK)

Armed conflict and displacement have immeasurable effects on children and their families. They constrain
children’s opportunities to play, to learn through play, and for their unique potential to flourish.
Nonetheless, there is a lack of in-depth research conducted into the impact of war, violence and
displacement on young refugee children’s experience of childhood in Lebanon and on the consequences for
their play. This study, which adopts Froebelian principles, seeks to gain unique insights into young refugee
children’s play, to theorise how the concept of ‘childhood’is currently being constructed in Lebanon, and to
identify possible ways to improve refugee children’s play opportunities in Lebanon. Data collection follows
an ethnographic approach using ‘A Day in the Life’ methodology with four case study refugee children and
their families, focussing on 4-8 year-old children’s play and childhood experiences, including participatory
methods with the children as active researchers of their own lives. The case studies are supplemented by
questionnaire data from Iraqi, Syrian and Lebanese adults (n=100), and semi-structured interviews with
professionals and service providers working with refugees families in Lebanon. Four dominant themes
emerge from the findings: Liminality and the refugee experience; conflict, displacement and the family;
play themes, behaviours and opportunities; schooling/education.

This research is funded by The Froebel Trust and by University College London.
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British Froebelians abroad. Lucy Latter in Mysore and the Froebel Trust project in
Kolkata: (post)colonial encounters

WEIMZINWBAL XY ZAT L—YLRFERE . A V=D)L —— e SHE—L )L ZITBITHTL—_)L .
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Jane Read (University of Roehampton, UK)

In 1900 Lucy Latter, a London infant school head teacher and committed Froebelian, travelled to the
southern Indian kingdom of Mysore to introduce kindergarten methods to its schools. dJust over a
hundred years later projects sponsored by the Froebel Trust in the UK have taken kindergarten methods
to the Johannesburg township of Soweto, South Africa and to Kolkata, India. This paper focuses on
Latter’s work in Mysore to explore the implications of introducing a western educational model into a very
different cultural context. What were the driving forces behind the project? What practices did Latter
seek to introduce and were adaptations needed to meet local conditions? Did she encounter resistance as
she sought to introduce methods which differed from conventional practice? What strategies were put in
place to support the long-term success of the project? The paper suggests consonance between the issues
Latter confronted and those which the team in Kolkata have needed to address in the 21st century.
Gramsci’s conception of cultural hegemony identifies educational systems as possible conduits for the
assertion of western values to the denigration of local traditions and customs. Accordingly, such initiatives
may be interpreted as attempts to assert, or in the case of the Kolkata project, re-assert, the values of
former colonial power-holders. The paper considers the projects from this perspective but concludes that
Latter and the Froebel Trust team in Kolkata paid due regard to local sensitivities and circumstances.
Through acknowledging and responding to the diversity of human experience, these (post)colonial
encounters demonstrate that implementing Froebelian pedagogy can provide a powerful tool for

promoting cross-cultural understanding.
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Froebel's desire for harmony and its expression in children's perspective
7 L—ILOFFI~DFREF E S DOHIR

Yael Dayan (The Hebrew University of Jerusalem, Israel)

Friedrich Froebel based his educational principles on ideals of unity and harmony. According to his
philosophy a person must ideally be in harmony with society and nature. With reference to the individual
human being, one’s spiritual development must be in harmony with one’s physical and intellectual growth;
Education must search for harmony in feeling, thinking, willing and doing. Playing, learning and working
should form a harmonious unity.
Froebel wrote: "we see how the tiniest bud, plant or flower seeks to bind itself in harmony with air, light
and sunshine. But what the powers and operations of nature are to the growth of nature, the powers of
the mind and the working of the soul are to the growth of mankind, to the growing child "(Froebel's Letters
on the Kindergarten, p.238) and in the "Education of Man" he wrote: "The boy is thereby placed in the
very center of the surrounding external world, inasmuch as he studies things in the most varied relations
to one another, to man, and to himself; thus he finds not only himself, but establishes equilibrium and
harmony between his inner mental culture and the outer world of things". (p.277)
Several studies on young children's perspective which were conducted in Jerusalem, Israel reveal that
young children follow Froebel's desire for a harmonious life. The presentation will describe the ways in
which children express their desire for harmony that have emerged from the findings of studies conducted
in kindergartens - the desire for harmony between the kindergarten and home, among peers, peace
between Jews and Arabs and their love of nature.

F 7 L—~ L OEERINL, Hi— e o BIRA IR SN T\ D, Zauc liud, AR #2
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A Garden of Peace: an exploration of the synthesis of ideas from the past to promote peaceful
conflict resolution today

FRIDFE : BEDFEAED B FH 2 5 BHED TR FRP~DE

Jane Whinnett (City of Edinburgh Council, Froebel Trust, UK)

‘Pluck this little flower and take it, delay not! I fear lest it droop and drop into the dust’

Hope Cottage Child Garden opened in Edinburgh in 1913 with a head teacher registered by the National
Froebel Union. The front page of the first annual report included a quote from Rabindranath Tagore.
This presentation is an exploration of the origins of that quote; the relationship between Tagore and
Patrick Geddes, the promoter of green spaces and supporter of the child gardens in Edinburgh; and the
development of the free kindergartens inspired by the work of Friedrich Froebel.

The international reference in that quote is a foreword to later chapters in the nursery’s history and a
presentiment of the diverse community that the nursery currently serves.

Developing a shared understanding of common purpose amongst the nursery community relies on making
the ‘outer, inner and the inner, outer’. This project describes an approach to ‘living with our children’ based
on non violent communication and promoting peace.

In an age of mission statements, visions for improvement and consultation with stakeholders, it is
reassuring that messages from the past continue to be relevant to the lives of children, families and
communities in the 21st century.

(5980 ZONSRAEERATIHA ! FUTTTRIZZR>TLEDR S HIZ]

A—T a7 —T«F ¥ A )L K- H—7> (Hope Cottage Child Garden) (%, 7 L —-L#{ (National Froebel
Union) FTEDEEDS & 1913 4RI 23T TR SV, FRBEEIHORMIZIL, T8 K7 —
I« % =2—/L (Rabindranath Tagore) > 53350 STV,

ARERTIIOFEOWPIR, TLT, TVUNT TROZEMLF EOOREELHEE LTSN v 7« TR
(Patrick Geddes) & % =—/L & DRI, WNT 7 L— YL TR S U= SEE S HERR DFRATIZ OV THER 5,
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Peace Education of Glory Kindergarten
BEZREHER DR E
Fusa Abe (Glory Kindergarten, Japan)

Founder Howe, Annie Lyon was a person who wished for world peace throughout her life. She sincerely
wished for the development of peaceful human beings, since she was a Christian herself and a follower of
Froebel’s educational philosophy. In order to nurture peaceful human beings, she devoted herself on the
cultivation of truly independent persons by the corporation of both home and nursery school. From the
very beginning of the foundation of nursery school, her curriculum promoted education with her wisdom
about preciousness of life and world peace, etc. In this speech I will focus on International Doll’s Festival,
which began after World War II.

BINLE AT ITEE RO E BTN TH -T2, FUVANETHo2Z b, THEELEZ T L—X
NORZTEETH-T2Z LD, SERIMARIO B E L B> T e, AR Z B CHROICEEES
HER A 2 LB F ST L2 ARIOBRITLE L 20, B Y %25 MFARE N D, o
X, SR E L OME D DR EDER SN TS, ATENTRHCE IR IR K% I CE -7, B0
REOVITHERE HTTRET D,
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Telling Life Stories: developing a Froebelian approach to documenting children’s experiences
in the early years

FATA =Y =&Y  WHRBERICBITDFELORR — 7L —NEFBUTES FRa AV T—
Ta BRI T

Lynn McNair (University of Edinburgh, UK)

Currently, the Scottish Government is committed to the near doubling of entitlement to funded early
learning and childcare to 1140 hours a year by 2020 for all three and four-year olds and eligible two-year
olds. The aim is to provide high quality, flexible early learning and childcare that is accessible and
affordable for all families (Scottish Government, 2017). However, as the public investment into Scottish
Early Learning and Childcare (ELC) increases, so does pressure on Early Years Practitioners (EYP’ s) to
observe, assess, and ‘track’ young children’s learning through the rigid lens of developmental milestones.

EYP’s have raised concern that the Scottish Government (2017) are putting a tremendous effort into
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‘taming, predicting, preparing and supervising and evaluating learning’ (Dahlberg & Moss, xiii). Various
tools for recording have been implemented, e.g., tools that compartmentalise curricular areas; resulting
in children being assessed against simplistic ‘red’ ‘amber’ and ‘green’ levels of learning. These
standardised tracking measures leave little space for a holistic view of development (Froebel, 1887). The
requirement for some kind of ‘tracking’ will not go away. Provoked by the directive to ‘track’ children’s
learning but challenged by the restrictedness of other ‘tracking’ tools that predetermined ideas of what
children were learning, one Froebelian early years setting carried out a small-scale action research project
that explored an alternative system. This resulted in a system that was more meaningful to the children,
their families and the practitioners themselves; one which captured the intense, unpredictable events and
everyday magical moments of children’s learning. The creation of this alternative system resulted in

returning peace and harmony to the early years setting.

Zay M7 RBUIE, &TO 3, 4R R OSHROZAGER D D 5 2 iR 2RI, 2020 SFE TIZZE
TOR) 2 fFIZ S 7= 24 1140 W], BeRBI A =T 2SR 2B 5 2 L 2 AF LT\ 5, BN,
TR, PERACRIA Lo WEOE, MEO B 5 HE K ORE %, JER WD 2 TOFEEIREET
%Z & TdHD (Scottish Government, 2017), L2cL., A=y b7 FISEETE - #£5 (Scottish Early Learning
and Childcare, ELC) Zxt7 2 A& N IE 2 512041, fRE L (Early Years Practitioners, EYPs) |ZifE HA17-
DL, FEBDOFOZ, FrfEOH HIZAIL T, JHfi, Rtk 3020 o 7Ly vy —Eote, Zh
WX L CTHRB LR, A2y b T2 REF (2017) BN EH 0 IMFEO0%#Y | AL, HiE, B4R, 54 (Dahlberg
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WD D AT MEREEZER L, HEAIEOHR T &ML R 0Ttk S, FONC S,
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Valuing Signs of Learning: Observation and Digital Documentation of Play in English
Kindergartens

ZOOFA VEBERLT : A X ) ROSNHERNCRIT 2 FCDOBELTIFZN - RRa A T—vay
Katharine Cowan (UCL Institute of Education, UK)

Froebel’s writings included many detailed, naturalistic observations of babies and young children, and
emphasised that kindergarten teachers should be keen observers of children in order to develop
understanding of the individual child, enable sensitive and meaningful interactions, inform their teaching,

and support the teacher’s own learning. In kindergartens today, observations of play are typically
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documented in paper-based formats (e.g. scrapbooks, written notes, printed photographs), but there is a
growing trend towards using commercial software to record learning in digital formats, where video, audio,
photographs and writing are combined. These multi-media forms of ‘digital documentation’ are
significantly different to traditional paper-based forms, potentially offering new ways to record children’s
multiple signs of learning and to share them with parents and children themselves. However, the current
lack of research-based guidance regarding digital documentation risks practices being shaped by
commercial drivers rather than by child-centred learning theories.

This paper will report the findings of a one-year project funded by the UK Froebel Trust where we worked
with educators to develop an early childhood pedagogy of observation, documentation and assessment that
brings Froebelian principles of the ‘uniqueness of every child’s capacity and potential’ and ‘holistic nature
of development’ to documentation practices in contemporary kindergartens. The study focuses on children
aged 3-5 years living with disadvantage and/or in the early stages of learning English in three diverse
multicultural kindergartens in London. Recognising that children’s learning through play is often
expressed in subtle ways, through silent actions and interactions as well as through language, this study
considers the potentials and constraints of practitioners’ diverse approaches to observing and documenting
play in contemporary kindergartens. Informed by Froebelian principles, the study argues for respectful
use of observation and digital documentation which values all children’s often subtle signs of learning, at

a time when early years assessment in England is under particular debate.
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Froebelian Influence on Early Childhood Education in Ireland: An examination of Aistear
— the Early Childhood Curriculum Framework and the Aistear Siolta Practice Guide
TANTG v ROUHNREBE BT D7 L—IVOEE : TAFTMIETIEE — AHRV ) F2T L0
P L T RAF TN« SANZEEHA K

Patsy Stafford (Maynooth University, Ireland)

This presentation will outline the historical influence of Froebel’s teachings on early years’ education in
Ireland. It will examine how Froebel’s influence is still evident in current practice in early years’ settings
guided by Aistear - the Early Childhood Curriculum Framework (National Council for Curriculum and
Assessment NCCA), 2009) and the Aistear Siolta Practice Guide NCCA, 2015).

Comparison between Froebel’s philosophical principles and the curriculum framework and practice
guidelines will be explored. The four themes of Aistear — Wellbeing; Identity and Belonging;
Communicating; and Exploring and Thinking - as well as the standards of Siolta — the Quality Framework
(CECDE, 2006) will be related to Froebel’s teaching. His principles of the uniqueness of each child, the
holistic development of the child, the importance of play, nature and the family and community all
resonate with the principles of Aistear, Siolta and the Aistear Siolta Practice Guide which drive early years’
curriculum and practice in Ireland.

Key findings from the examination of curriculum and quality documents illustrate the influence of

Froebel’s philosophy of education in early years’ education in Ireland today.
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B31
Keeping the peace or challenging the status quo? Instilling Agency for Change in Froebelian
Student Teachers



50

TRMEDTURICT + L 202 7 L AT SR BRI OB B ROV
Marie Mc Loughlin (Maynooth University, Ireland)

Friedrich Froebel provided a unique vision for educational change during a time of political and
intellectual turbulence in Europe in the early nineteenth century. In today’s world, most nations are faced
with the need for on-going societal and educational change and frequently, educators are deemed to hold
the power to shape a new social order. In contrast, however, all too often, educators are blamed for being
instrumental in ‘keeping the peace’ and preserving the status quo, thus perpetuating existing social mores
and inequities. Indeed, some suggest that teachers are faced with a lack of substantial power to enact
change within their profession. Instead, educators experience a sense of being controlled and dominated
by external influences, which inhibit internal agency and stymie their role in envisioning change. This
paper argues for the need to begin the process of building teacher empowerment and leadership during
pre-service teacher education programmes. The earlier this notion is cultivated, the more likely it is that
we can achieve a meaningful shift in the power-base of formal education. I draw on my experience of
teaching a module on a Bachelor of Education programme entitled “Teacher as Change Agent” - the
purpose of which was to emphasise the need for teachers to reclaim their place in educational reform and
instil a commitment to leadership for change. This paper explores the concepts and skills associated with
change agency within student teachers generally and more specifically within a Froebelian context, the
methodologies adopted in teaching these concepts and reflections on the potential influence this module
may have on shaping teacher identity. It is intended that this paper should provide other teacher educators
with an insight into the possibilities and challenges of engaging with this area of teacher development at

pre-service level.
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Playing Froebel Forward; Student perspectives through the Froebel Gift Award
7L —_NDE] @ 7L—)VE DOHZDHFEDHR

Katherine Lally, Maynooth University, Ireland)

This presentation describes the origins and evolution of “The Froebel Gift Award” — a research initiative
inspired by Joachim Liebschner (Froebel Archive, Roehampton University, 2009). The rationale for the
Froebel Gift Award, and its potential to extend and build upon the exceptional practice we have witnessed
on School Placements, is outlined initially. With the conference theme in mind, I examine how effectively
this initiative encourages student reflection on the “Gifts” provided by an education in the philosophies of
Friedrich Froebel . I hope to convey how, through teacher observations, photographs and other media,
these student research papers provide a fascinating insight into the potential for learning in the
Froebelian tradition. Student research papers are explored in this regard, with excerpts which convey the
relevance of Froebel in the classrooms of today. A further aim of the presentation is to assess how “The
Froebel Gift Award” may contribute to a deeper understanding of the principles advocated by Froebel, and
how these inform current practice from a student perspective.

Now in its seventh year, the Froebel Gift Award is supported by a voluntary committee of lecturing and
administrative staff as well as an external examiner. This presentation provides an overview of the process,
and considers how effective it may be in “Playing Froebel Forward”, or promoting and fostering Froebelian

theory and practice at local and global levels.
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Aussies' Adventures in Wonderland: A short-term international field experience on pre-
service teachers in Australia

=R VT AOARBERETOER : A—R 7 U THEERGREFALEDEIEIMFEIZOWNT
Yukiyo Nishida (University of New England, Australia)

Margaret Sims (University of New England, Australia)

How can we educate future citizens who can create a peaceful world? This is one of Froebel’s purposes of
education. The study addresses one of the possibilities. The aim of the research is to demonstrate the value
of a short-term study abroad programme in terms of its enhancement of students’ understandings of early
childhood pedagogy and practice in a different cultural context. The intent of the short-term programme
1s also to broaden student thinking around the impact of culture and different values on early childhood
pedagogy and practice. Australian pre-service teachers enrolled in a Bachelor of Education degree course
in Early Childhood and Primary Education visit Japan for two weeks as part of the degree course, with
support from the Australian Federal Government initiative, the New Colombo Plan. Visiting early
childhood educational settings in Japan exposes the future Australian teachers to various educational
settings in which Japanese educators organise varying curricula and pedagogies according to tradition.
The observation of different types of early childhood settings and teaching pedagogies gives the Australian
pre-service teachers an opportunity to develop effective reflect on the ways in which quality practice is
operationalised in different social and cultural contexts. The students take photos of the key elements of
their experiences at the early childhood settings, and the researchers use a photovoice methodology to
track the most significant changes in their learning by analysing the photos taken and the students’
reflective journals. The study explores the students’ perceptions of cultural awareness and the changes

they experience on the personal level and as early childhood professionals in a global era.
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Transcultural collaboration for personal development in early childhood education: Tetsu
Yasui and Elizabeth Hughes

RNV AINTF ¥ —HaF R —a v LHANRBECRBITHFELDRE : BHTOLZI PR - b=
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Yoko Yamasaki (Fukuyama Heisei University, Japan)

Peter Cunningham (Emeritus Fellow, Homerton College, University of Cambridge, UK)

This presentation draws on biography and cultural interaction to examine a particular moment in the
adoption of Froebelian methods by Japanese teachers and educationists. Following the Iwakura Mission
from1871, and its opening of extensive dialogue between intellectuals and educationists in Japan and the
West, Froebel’s writings were translated by a Buddhist monk who had visited England and Europe to
research religion and Christianity. Kindergartens were established in Tokyo (attached to the Normal
School for Women) in 1876, and Osaka in 1880. Annie Howe from Chicago founded Shoei Kindergarten in
1889 with the Kobe Christian Association for Women. Around the turn of the century, TetsuYasui(1870-

1945) studied at Cambridge in England, forming a strong friendship with Elizabeth Hughes (1851-1925),
principal of the Cambridge Training College for Women. Yasui invited Hughes to Japan, visiting over 75
schools in 1901-2, and speaking to teachers of radical teaching methods. Hughes’ lectures to students at
Tokyo Higher Normal School, were published in Kyojuhokogi (The Art of Teaching) (1902). In 1901 the
Japanese Froebel Society was founded and publishing a journal Fujin to Kodomo (Women and Children).
Three key texts from its first volume provide a focus for analysis in this presentation. In March and April
1901 two previously untranslated articles by Yasui describe kindergarten in England offering significant
insights, for example, on training of kindergarten teachers. In November a lecture by Hughes translated
by Yasui, posed four questions regarding approaches and attitudes to children in kindergarten. Discussion
will focus especially on understanding the translation of these ideas across languages, cultures and across

time. Reference will also be made to related trends in the cultural role of women.
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Froebelian approaches in a post-war world: Raising public and professional awareness in
the UK after 1945

BEDO7 L—b « 7 u—F 1 1945 SELIEOREETR & FFZ O _Licmid T

Peter Cunningham (Emeritus Fellow, Homerton College, University of Cambridge, UK)

British children and schools were far less severely affected than most of Europe and Asia by the Second
World War. But in England, as around the world, damaging experiences of young people and their families
highlighted the vital importance of caring and constructive approaches to education, to consolidate the
hard-won peace. In that context, this paper explores the work of Molly Brearley, an influential proponent
of Froebel’s philosophy, whose wisdom was shared with professionals and public in the post-war years.
Brearley began her career as a Girls’ High School teacher between the wars, discovered Froebel in her late
twenties through private study, and qualified as a trainer in 1938. She later claimed to have learned most
in those years from her extra-curricular activities with Girl Guides, Brownies and cadet groups. In
wartime she applied Froebelian understanding in children’s clubs, in basic education with orphans,
prisoners and then with refugees as part of European reconciliation.

After the war she was involved in psychology research targeted on assistance to educational psychologists
and ‘remedial teachers’, working alongside Mia Kellmer Pringle who later became director of the National
Children’s Bureau. These perspectives and knowledge she brought as Principal of the Froebel Education
Institute in London from 1955, where her skill as a communicator was deployed through radio and TV as
well as in print. It will be argued that her distinctive talent for communication and networking contributed
to building a sense of mission and community amongst teachers and parents of young children, at a crucial

period of social reconstruction.
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The first Kindergartens in a Jewish Community in Venice
--Establishment of a Public Kindergarten--
V=XV 4T DFEY NAI 2=T 4 ORGIOYHERE —ASLYHHER O —

Keiko Omuri (Kwansei Gakuin University, Japan)

A dJewish settlement in Venice, Italy, was the first ghetto of the world. It has been established from previous
studies that in 1869, Froebels kindergarten was started by a Jewish community primarily in the
Cannaregio district. Among the first kindergartens in Italy were Holy Apostles Kindergarten (Il Giardino
S.S. Apostoli), which was opened in November 1869 by Mrs. Levi, an Italian-Jewish lady (Adele Levi della
Vida 1822-1910), and Vittorino da Feltre Kindergarten (Il Giardino Vittorino da Feltre), which was opened
in February 1871 by Mr. Pick, a Jewish-Bohemian (Adolfo Pick 1829-1894). Furthermore, the Elena
Raffalovich Comparetti Kindergarten, which was opened in October 1874 by Mrs. Comparetti, a Jewish-
Russian lady, (Elena Raffalovich Comparetti 1842-1918), was Italy’s first public kindergarten. In this
study, field surveys of these kindergarten locations that had not until recently been evident were examined
on the basis of archival records, followed by an analysis of their results. Italy’s first public kindergarten,
the Elena Raffalovich Comparetti Kindergarten, is also investigated in order to clarify its establishment.
Records of discussions between Venice City Hall and Mrs. Comparetti and Maria Ringler, a director invited
from Germany, were examined; these records are preserved in the Municipal Archives of Venice. In
addition, a list of purchases such as garden equipment, fixtures, and gifts were investigated, followed by

a consideration of the social situation in Venice at the time.
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B51
The influence of Rousseau and the background of republicanism in the establishment of
"child care diary"
[FRBFE RILICBT BV Y —DFEL RO &
Hiroki Murakoshi (Chuo University, Japan)

Today, Pestalozzi’s literature has been accepted in a form in which works and biographies are united, that
is, in the form of biographical history descriptions. As previous research, while Hager studied the mental
history of the “nature” concept, Gujohn studied Pestalozzi backed with society, politics and economy. And
Trohler has been conducting research based on the social history to the completion of Die Abendstunde
eines Einsiedlers especially the background of the Zurich's 18th century republic.

This paper attempts to reconsider the history of establishment of Tagebuch Pestalozzis tiber die Erziehung
seins Sohnes while following the trend of the history of acceptance of Pestalozzi. As a way of research,
based on the background of the writing of Rousseau's Emile, I will search how Pestalozzi received
Rousseau's Emile in the case of educating his son and accepted it into Tagebuch Pestalozzis tiber die
Erziehung seins Sohnes. According to Gujohn, Rousseau has presented two alternative ways of becoming
"human" or "citizen", while Pestalozzi is said to have unified the Rousseau's separation. In doing so, I
would like to think about what kind of difference will arise on introducing the 18th century republican
system pointed out by Tréhler.

In Japanese studies, the comparison of "nature" concepts of Pestalozzi and Rousseau has been done, but
no major research has been done on acceptance history, especially for Tagebuch Pestalozzis tiber die
Erziehung seins Sohnes. By focusing on how Pestalozzi wrote it and how the background of the 18th

century republican system influenced, I aim to present a new viewpoint to the history description of

pedagogy.
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B52

Paternity and Maternity in Froebel’s Spherical Law
7 L=~V DOEREFERIC 31T 524 & BRIV T

Seikou Toyoizumi (Bunkyo University, Japan)

Froebel’s spherical law, which formed part of his world view and basic philosophy, is both a law of opposition and a law
that unifies this opposition. In this presentation, | regard paternity and maternity as the opposites in this conflicting state.
The idea for this presentation began when, in the process of probing the meaning of the sphere in the spherical law, |
discovered its spherical law is conceptual similarity to laws of alchemy. That is to say, as in the case of Jung’s alchemical
studies, Froebel’s spherical law includes psychological components.

The meaning of opposition and unification in Froebel’s spherical law becomes apparent when we invoke the perspective
of Jung’s theory of archetypes and the concept of the unification of opposites. The sphere is at once a symbol of the
unconscious state of early childhood and that of the “self” that is realized through the individuation process, in which
psychic conflicts are integrated in the second half of our lives after our passing through several stages of consciousness
development. The sphere is a symbol that assimilates and unifies opposites. In other words, Froebel can be seen to have
found the state in which psychic conflicts have been integrated in the symbol of the sphere.

Froebel’s spherical law, while based on the premise of polar opposition, is an idea that unifies these opposites. Therefore,
the aim of this presentation is to show from the Jungian perspective that Froebel’s spherical law represents the opposition
and unification of maternity and paternity.
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Fr. Frobel's Christian faith is united with child view

~ Why do Japanese teachers have a feeling of intimacy to Frobel ?
TL—_NDFx J R MREIMETF EbBL—ETHD

~HARDEREE D7 L —)UTHRR & R OB

Yoshimasa Hatakeyama (Ibaraki Christian University, Japan)



58

When I visited Frobel-Museum in Bad Blankenburg in 1994, the director Ms. Margitta Rockstein taught
me most of visitors were Asian people especially the Japanese. Why are there many Japanese people ?
The Japanese had trust young children’s spirit is good and pure since ancient times. Then I think Fr.
Frobel and Japanese people have the same idea.

Frobel was a Christian, but his faith was not orthodox, and different from his father. He denied original
sin, and insisted that the spirit of children was originally good.

In that era, adults stood at the position of God, and the child was evil and it was said to be an existence to
be managed. There is not faith in the beginning, but the idea of respect for children lies in the foundation
of faith. I think that he searched another different way for the benefit of children. All his ideas and
activities were for children.

By the way, how did we see Frobel's faith in Japanese Christian kindergarten ?

Japanese circles on early childhood care and education had cherished Jesus' words in the gospel (Mark
10: 13-16).

It certainly overlaps Frobel's assertion, but we need to learn socially the background of Child's goodness
claims by Frobel. Also, we should not learn the Christian religion itself from Frébel.

When Frobel's living era backgrounds are joined together, we can see why Frobel was in a different
position from the orthodox faith. Fr. Frobel's Christian faith is united with child view.
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The effect of maternal postnatal depression on infant’s verbal and nonverbal communication
skills: within a Froebelian framework

BBOEKBRISNRDETE - ST/ Ia=s—Ta v - AT EZEE . 71—V EHEOBLRN
5

Vasiliki Eirinaki (University of Roehampton, UK)
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Maternal postnatal depression (PND) affects approximately 20% of women following childbirth and is
associated with reduced synchrony and reciprocity during mother-infant interaction. Research shows that
mothers with PND are less involved in enriching interactions with their babies, such as play, singing songs,
face-to-face contacts and smiling. These deficits in mother-child interactions have been found to negatively
affect the child’s development. This study aims to examine, within the Froebelian framework, the effect of
maternal postnatal depression on the infants’ verbal and non-verbal communication skills during three
common yet crucial activities in child development; play, mother singing and face-to-face interaction. In
the scope of this research, videotapes that contain footage of mothers with and without PND and their
infants interacting during these three activities will be analysed and compared. Frobel’s theory will
provide the framework for the analysis of the variable effect that the mother-infant interaction may have
on babies’ verbal and non-verbal communication skills and consequently, on child language development.
The findings of the study might have direct implication for Early Childhood Education and Care (ECEC)
by producing suggestions for improvement to the existing policies for school-based early intervention for
this population. Overall, the use of research findings, upholding the Froebelian values that every child
deserves equal opportunities to lead a healthy and fulfilling life, aims to reduce the impact of a challenging
beginning on their future life.

REBLOPELES (Maternal postnatal depression: PND) DAEFE 1, HEER DO LEDK) 20% CTH Y . Ziud, FLIEH D
ROV (21T DA & AH BRI & BhED & 5 & STV D, PEREIRIEICH D REIT, O
W, EBHAN TV REE AR D Lo To 8 EOBEREAD Y VDI nEn ) T E R FEEENTNWD, F
Teo TOXIBRBEF ORI, FEbDORZBEICADKEZ G D LW ORI L &5, ABFFED B,
FEROFERENIILOEGE - HEEII 2= —vay « AV HEZ DR, 71—V L
RPOIHET D EThole, PTH, WO, REROMK, EHEAIREDY L\ o7t 8 b OIS TV
Th DM CHEEIIER Lic, AW TIL, PEREBREBICHORBE 5 TRUVWREEROTFEH LD
B0 %, ZO=ZOOIEENCERE Y TURE Lic e T 4200t Lz, Brob Rk 5 ek
L TCHRDOERE -FHSFEaIa=r—rval - AXL, O TEFELOSTEREICEEE LT D,
7 L—rLOEERIIPEH A T A S UTHRET Lo, AWF9EZ & o TFRIZEIT 2 BT AR 2 BUR
DYEREIRET D2 LICL Y, ZOWERERITINREE - RBICESEL R 5 5, ZHUT, &2TOF
EBITFEIC, L LIl SN NEEZ BT v VARG ONLERE LT 57 L—YLOHAREAR
AT 260 THLH Y FLUIRMOARRIKINZ DRO NEIZ G2 D38BT 52 2 L 2B L T 5%,

Playful Learning — Investigating the relational conditions for children’s wellbeing and
participation in Danish ECEC settings

TFUVA TN F—=0F — Frov—2 OHHREE - REBRICBIDFEBDY =L E—A TS
nzARHES 5 AFBIFROMZE

Lone Svinth (Aarhus University, Denmark)

Charlotte Ringsmose (Aarhus University, Denmark)

In Denmark early child education and care (ECEC) settings are expected to cater diversity and enable all
children to succeed and develop, irrespective of their background. Despite ample analysis and yearlong

political attention, social inequality and marginalization is nevertheless challenging equality in Denmark.
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Especially children with disadvantaged backgrounds experience more conflicts and fewer fruitful
dialogues and interactions with the practitioners and other children. In an ongoing participatory research
project called Playful Learning and Interaction researchers and 25 ECEC practitioners from one of the
most challenged Danish municipality, in a two years period, explore and develop the relational conditions
for children in challenged positions. Researchers and practitioners met on 12 daylong workshops where
we explore and discus the relational practice based on, among other things, analysis of video observations
and practitioners’ narratives. The project is based on a sociocultural understanding where children’s’
emotional well-being and learning is developed as an integral part of everyday life in the ECEC settings.
In the study we investigate how the relational conditions can be developed in a more sensitive and
responsive direction by sharing and reflecting common challenges and opportunities regarding inclusive
pedagogical practice where children’s participation and wellbeing is targeted. In our symposium we will
present (1) the pre and post design (2) the preliminary results based on video observations, interviews
with practitioners and narratives on children participation and wellbeing (3) strengths and weakness

regarding participatory research approaches to inclusive ECEC practice.
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The developing child in the laboratory schools in Revolutionary Russia (1917 -1929)
I TEMETRT M) —FRITRITHF L HiE (1917-1929)

Yordanka Valkanova (Canterbury Christ Church University, UK)

Resent times have seen a surge of interest in the revisionist tendencies in the Froebelian kindergarten
movement in the beginning of the 20th century (Brehony, 2009; Allen, 2017;. Willekens, Scheiwe, and
Nawrotzki, 2015). Scholarship of early childhood history has recognised that the revisionist effort in the



61

kindergarten, which fused fashionable theories with Froebel's pedagogy, was part of the emerging
scientific culture in education. Such effort is seen, for instance, in the work of the kindergarten pioneers
in 1920s such as Elisabeth Alander (1859-1940) in Finland, Patty Smith Hill (1868 — 1946) in in the USA,
Luisa Schleger, Stanislav Shathsky (1878-1934) and Vera Schmidt (1889-1937) in Russia. This paper
suggest a somehow different approach to knowledge generation in relation to professionalisation - one that
puts in the centre of analysis the common ground achieved between different heterogeneous
epistemologies.

The Bolshevik government that came to power in 1917 in Russia sought to unify all schools through labour
focussed education, communist morality, and aesthetic experience that ‘alters’ nature. Progressive ideas
of child development were accommodated within the Marxist labour school philosophy. A leading role in
the propaganda of progressive education in Russia was played by Stanislav Shatsky and his fellows, who
founded a settlement for working-class children in Moscow in 1905 (Knyazev, 2016; Romanov, 1998;
Zhukov, 2016). Soon after the Revolution, Shatsky promptly set about re-establishing the progressive
endeavour, promoting their view on education reform among Soviet bureaucrats and teachers, and
garnering support for an innovative idea: a network of laboratory schools, named experimental stations,
devoted exclusively to experimental work. In 1921, Shatsky, along with activists of the Psychoanalytic
movement in Russia, and supported by Leon Trotsky (1879-1940), initiated a psychoanalytic kindergarten
project — a boarding school entitled Children’s Home-Laboratory ‘International Solidarity—in the new
capital Moscow. According to Anna Freud (Freid, 2003), the boarding school arrangement had to eliminate
the effect of any parental influences on early development and to allow an observation of the pure nature
of human growth to be undertaken. Practitioners’ research had to be presented in a scientific manner, and,
therefore, as having a specific form of validity. Essentially, the affinities between Marx’s philosophy, early
childhood education as a disciplinary field, and Freud’s method became vital to the psychoanalytic
laboratory’s attempt to produce more conventional pedagogy. As questions of transformation of
consciousness gained central stage, however, the laboratory’s explorations agitated controversy. Indeed,
associated research reports such as Vera Schmidt’s (2011) and Moshe Wulf’s (2003) publications suggest
that the ‘scientific’ mode of inquiry induced a sense of a continuous dialectic between doing and
conceptualising.

Applying a documentary method, this paper explores the use of representations of science and scientific
knowledge for understanding childhood development as a way to question the possibilities and boundaries
of a model of ‘the developing child’ (Schmidt, 2011) to think about early childhood pedagogy. In particular,
it identifies and evaluates some of the themes and forms of discourse that surrounded the use of research
into child development within in-service teacher training in the laboratory schools. The method of inquiry
is to engage critically with existing theoretical analyses of ‘scientization’ of education (Baker, 2007; Beatty,
Cahan and Grant, 2006; Clark, Gleason and Petrina, 2012) and substantive analysis of the meaning of
child development drawing on a range of material including trainers’ notes and trainees’ reflective diaries,

commentaries in books and journals, and children’s drawings and recorded learning logs.
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2009; Allen, 2017; Willekens, Scheiwe & Nawrotzki, 2015), 17TV OHFRE 7 L—VHEHIELE ST 55)
HERIZ X9 DIEIEERIT, T EBLETIE, REIHBORHLO—EHTHLEINTE, ZOLH7%
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EIEFEZAVE Y FHA L, 1920 FEARDLHEEER D SEEE TH & 5 7 1 27 > RO Elisabeth Alander (1859-1940),
7 A U 71 @ Patty Smith Hill (1868-1946), = <7 @ Luisa Schleger, Stanislav Shathsky (1878-19349) K& UF Vera Schmidt
(1889-1937) 512 L o THEWD B ATz, AJEFK TIL, Fhx Z2adifkimOIdH 2 HOITIR 2 Totr 5 Lo | B
PR D0 Ui TS 2T 5,

1917 FRITm 7 TRE LIZARY = U o FEHEIL, 7R Y T BE., HpEEFRITIL U 7= e,
HRZ EhS %) ERRERZ B L T, 2 TCOFREH—L &9 LA, £ LT, FELDFREIHT D
TSy T IREZ e VT ALERIHAOTRGEG S, niTICBF AT u S Ly v THE
(CRPT DT R BB L -DIZ AR = AT 7 « 2% F— (Stanislav Shatsky) & = DffifE7=H T, 15
1L, 1905 EIZF A7 U THBFERLD T £ H 7= b0 7= b O JEEMAZ - (Knyazev, 2016; Romanov, 1998;
Zhukov, 2016), % L C, vV S—(IEmEtk, BEC T n 7 Ly V7 HEOFRBICHEY #0015 OHE
WHFEA~DZZ %Y B NOBEFERLBMICFA 2O ThH 5D, v V¥ —Ii%, ERHAT — 3 (experimental
stations) & FEZID TR T b U — DRy NU— 7 ZEEE | FHRIRELD AR LT D LWV oS ETIZ
PRVHT LWBARA~DO IR ZAINZ 072, 1921 4812, L7 « h Y& — (Leon Trotsky, 1879-1940) (234 &h
7o Y F—Lu T ORI FEE OTEENR - HIX, KT ESW e 7 e Y =27 R &b b
FTo, 2T, BFEHOFLT, FEBDOZR-FART b — [EFHEA ] (Children’s Home-Laboratory ‘International
Solidarity‘) EXHT B, FTEA L e o T B A UICENLE NIz, 7> 7 a1 | (AnnaFreud) (Freid, 2003)

R L, 2FNT. IRMOBORELZHRL, kb HRRABMORENSBETE L LT FETH
%oko%%%@ﬁ%iﬂ%%77m—%_;Dﬁb&ﬁniﬁ%ﬁ#okkw\%%@%ﬁ#é%@&é
Nize DFEY | ROPIUKILL 72T AT U =2, b o LIERROEE HiEE BT LTl w7 &
., TS L LCOYRBERRT B A hORA Y v ROBEHERBRP RO RoT2012, LiL, Eil
EHNERINDH, TART N —ORRITPAE R Z Uiz, o, TR B30, IEEh e ket v
DOFE THIFEEIITFEODIT 5 Z 12725 & Vera Schmidt (2011) <° Moshe Wulf (2003) 7 BE:E SCHkITRIE L
Tz,

AHEFRTIEL, R¥a A2 —JEERWT, [TEH 0% £7 /1 (Schmidt, 2011) O RTRENE & RIS
A2 L, BRI R S NI &b OFRBITUKIL L 723 & JSREE - IRETIEZTRET D,
BHZZ 2T, TRT MY —EROBBIHE TR I o= L &hd, FELORERICET DHIE LI KL 7
4 AT—ADT—<Z]Y LSR5, AFTHIEORINT, BIESH DBE D TR (kT 2 #5005
HT (Baker, 2007; Beatty, Cahan and Grant, 2006; Clark, Gleason & Petrina, 2012), M ONI#Z < fFAET HF EH D%
EDOERO I A REHINRET 5 2 L Th D, BE L. BEENED / — b, BIIKOFEDONERZ A
T U=, ARV —F VO, b Ok, FODRHRR ST,
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Seeking unity - and finding it? A typology of Kindergarten pasts
ME—Z TR LR T « ShHERE SR OXERIGR

Kristen Nawrotzki (Padagogische Hochschule Heidelberg, Germany)

In recent years, scholars (including myself) have increasingly applied transnational approaches to the
history of the Froebelian Kindergarten (Allen, 2017; Nawrotzki, 2007, 2009; Prochner, 2017; Wollons,
2000) and to the history of early childhood education in general (Burger, 2014; May, Kaur, & Prochner,
2014; Willekens, Scheiwe, & Nawrotzki, 2015). While transnational approaches have been vaunted by
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many in the field, there has been little if anything in the way of thoroughgoing critique. With this in mind,
I seek in this paper to problematize the understanding and application of ‘the transnational’ in early
childhood history and to place it within the longer tradition of Anglophone Kindergarten historiography.
Drawing upon Barbara Finkelstein’s (1992) work, I propose a typology of Anglophone Kindergarten and
preschool historiography since the late nineteenth century, including narratives of professional advocacy,
of social criticism, and of modernization -- all of which are closely bound with the nation-state. Next, I
discuss historiography that goes beyond the nation-state, with a particular, critical focus on the “why”,
“where”, and “how far” of what is described as comparative and/or transnational Kindergarten
historiography. Finally, I raise key questions about what (Froebelian historians think) the transnational
really is, whether or when it might truthfully be applied, and what benefits and costs this might have for
our understanding of the past and present.

The source materials for this presentation comprise primarily historiographical works about the

Kindergarten and other forms of preschool education in Anglophone countries, published in English.

VR, LA EDIFEIE, 7 a— S Ltiint, 7 L— ULShfEE S (Allen, 2017; Nawrotzki, 2007, 2009;
Prochner, 2017; Wollons, 2000) K ONFLSLEZHE OFEH (Burger, 2014; May, Kaur & Prochner, 2014; Willekens,
Scheiwe & Nawrotzki, 2015) #5225 X 51272 oTz, ZOX IR N T AT a i - T77a—FF, 05
BCEm<FHMiSNTELbOD, AT 2RO BIEHIR SN T I R o7, > TARRTIE, £
blix (R RFvafn - TFe—F) ho#E - CHT2Z 2L, 2L b, bo L RVE
W% b DGR OGHER SO HRIINLE ST D Z & il D,

%7, BarbaraFinkelstein (1992) DHYMHAIUKIL L7235, 19 Ml RN D DT LR 7 —) L% & SElE
DONHEFR OFAGRZIEE T 5, Z2I2id, FERIC L 57 AR v — (85). ft2EE, imfvbicxt4 5
FTI7T 4T EVSEEHREZRE ERVENY 2 b OERPZEND, KIC, LD E2T T AT Ve
TNBERINDT 7T —F LTS & SIOMHEES D el TEZT) TEDS BV IZHER L, ERE
FEOFIH 2 Z T HA OV TRl 0, RIS, 7 L—YVWIIEENEZD T AT a b —k
72D, WOIRH SN D RE D), F21E, SNRNRE 2O, NIk~ Mk & BIE IR 5 F
T, "I AF v a N biZED XS BREEEL LT T b OO REIRET 5,

AHEROIL L T2 DERNE, FICTRER OHERERE OO BE BT 5 5GED P HR D & 72
o

C41
Froebelism and Hoiku Shoka : Focusing on Fuyu Toyoda’s Autograph Manuscripts
T U—YVER LB BREEOHEIEICERSITT

Yukari Azuma (Kamakura Women’s University, Japan)

The aim of this study is to clarify why the collection of hoiku-shoka (childcare songs) as educational
materials was produced at the establishing of The Kindergarten attached to the Tokyo Women’s Normal
School, by deciphering and interpreting autograph manuscripts written by Fuyu Toyoda (1845-1941)

pertaining to the songs of Six Balls.
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Fuyu Toyoda, along with Clara Matsuno and Hama Kondo, was assigned to serve as a kindergartner for
the first Japanese kindergarten; The Kindergarten attached to the Tokyo Women's Normal School, which
employed Froebelian educational methods. Accordingly, Toyoda and her colleagues learned the methods
through densyu (lectures) given by Clara Matsuno.

The shoka song cycle titled Six Balls was created based on Matsuno’s instructions and Froebel’s books on
education.

In a present study, I find that Six Balls, a song cycle consisting of nine songs, are pertaining to colors from
the standard color chart in the elementary textbook authorized by the Education Ministry (1874), in which
song cycle, they created one song at the beginning and the other eight songs (Red to Additive Color)
followed almost simultaneously. The lyrics to three out of nine of the songs, “Red,” “Yellow,” and “Blue”
were devised more frequently in the song cycle.

In a shift of role of Hoiku Shoka toward Western melodies and ethical lyrics to be worthy of Kokugaku

(national music to promote Japan as a modern nation), the Six Balls were left out of the final selection.

AL, E-HZERE (1845-1941) AMERK L7z [REk] ORBHKIZEET 2 BESCGEOfiFmt 4 LT, BHRY
Wbt & L CORBERND ED X 2 72 B TERENZD0, ZO—iEHoMNIT 522 HNE LT
%.

B SERENE A A CIRAN D LIHER T do 2 HUR Rl A B SO HER TSP 7 Z 5 | JTiRE & T IREEE 72
STz, BHIEBRRHIIRE 7 T T 0 bIaE 2% ), 7 L—UVREFEEFATS, [SOER] OWEFIImE 7
TIMBDARHE &7 L—_VDOFEEL S EIER S,

SHTORER, SCE UINEAMCS ) (IR 74) OaRIZEIT 2 9 #in 6722 [5EK) OB, B
1THIDMESIL, ZAUTHT TREN DA E TO 8 IDNIIZFRIFHIAER SN TV Z ERH LN -T2,
Brlo, R, i, FHo 3oL, MELEGOHER B Z bz,

TRBEEIROEEID, ERIZSS D LA 723G & EEEOREANT X BMEHR A~ EBAT L T GEBFEDH T,
[JSEK) OPEIRITIRS E TREIFED Z LN TE DT,
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Emergence of Wise Mother -- One Analyze on the UKIYOES
FEREN DB~ R R 5 BERORS

Motoko Ota (Wako University, Japan)

This paper aims to analyze pictures of mothers and children painted in Ukiyoe, and to demonstrate a base
of an idea of "Wise Mothers" which emerged in Meiji.

The customs of child-bringing were settled during the Tokugawa era. It's characteristic was, to bring up
children as successors of family (directly affiliated family), who occupy family business earnestly and
cherish his family members. The head of family, indeed the father, was in charge of the discipline of
children.

As a matter of course books instructing how to bring-up children, were used to be written by men for men.
For women, informatory books taught them women's manners to follow parents-in-law, to obey their

husbands and their children when they themselves grow old. Those books also taught women dress-up,
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housework, pregnancy health and so on, however, it usually said nothing about child raising.

On the contrary, in Meiji era, women's schools became to hold an educational goal "a good wife and wise
mother" and to emphasize the women's responsibility to child bringing.

Was such drastic change caused by transplantation the European view of women by Meiji government?
Fukuzawa and other Intellectuals influenced European culture really promoted eagerly that idea.

But in the last decades of Tokugawa era, numbers of women who actively participated in child bringing
were increasing also and they were surely making bases of the idea of "a good wife and wise mother".

Ukiyoe pictures which painted mother and child are providing us good materials.

ZOMSE, IR AR RO AE L T BIRIC /o TEY 95 TBRE o AR Z L%
Hf§LC\%,

TENRRIZIER S NI B COBMRIL, BERFROFOMAL BIET D7 o7z, FHEITFEMAYZ Eih
ZHEF L. FIRERREITE T 2BV ICEATEMES 2B TH 2 LR ThH o7, 1 &b DERICEEA
FFODIIFRETH AP TH 12,

L7=Mo T, FETEIIBEMENBIECHEIT TEL D7 o7, LT oZaEEIIT. (&) L LT
AL Z FTRISHEVENTIIFITHE D &) ZMED XS0, (bBE, FECIRTF OREN 64 2 ZElidiin v
723, FE TUTDW T B AL S RN D AT - 72,

& ZADVIRERRICAD & TFRITLER T E COBELE R L2 ML bEMAL, TREER)
EHE BB 2, LT 8 b ORISR LT HELE R & 5 ARSI M EL =0T
05,

ZORIEREE, F—a v OB A INRBIN DS L7272 DIZE 2 > 720725 5 0y, fEIRGS 213
U INEORRALIRAFRAD REBE R LR 2 RMICHEE Lo 2 L1372 LnTh b,

LU, FHROITFICIET & b OBE AN 2 BHERL s 2 Tl Y, BEBRTEEO 1
NEFNLTHWZDTHD,

Z OHFZEE, RO T 2RO S AE U CFBE COERE LTo ER) OBGEH LN
HHDTHD,

The criticism of kindergartens in Europe and the United States from the end of the 19th
century to the beginning of the 20th century and its impact on Japan

19 iR ~20 HFFIERDOBCKIZ 3T 5 SRR & % D B AR~DF

Katsumi Yukawa (Sophia University, Japan)

Ever since Froebel founded kindergarten, kindergarten education had a great influence on early childhood
education in the West and the influence reached Japan. In the worldwide  development of kindergarten
education, kindergartens were subjected to severe criticism in Germany and the United States from the
end of the 19th century to the beginning of the 20th century. Especially, the criticism that kindergarten is
a harmful facility infringing household education is powerful in Germany, which also had a big influence

on Japanese kindergarten.



66

The criticisms of kindergartens in Japan range from those about the purpose and method of education to
those that ask about the significance of the existence of kindergartens, but it is no doubt that criticism of
kindergarten at this time has forced the reform of Japan's kindergarten. Expansion of the kindergarten
function in Ordinance Relating to Kindergartens of 1926 was selected through this process.

In this presentation, I will focus on the criticisms of kindergarten in Europe and the United States and

clarify what effect it had on the reform of kindergarten in Japan.

7 L—rYUZ K D GHERAIRR LR, SHERZEE ITRCKDONIREE D H V FIKRE egBs 5.2, 02
IXEARICE TRAL, %95 LIShHEEZEE O MR EO—5T, 19 kD 20 HFHIEEIC/T T,
RA 7 AV INZBWTHHEEITE LUOHEPENC S 6 vz, &<, FA Y CIIUHERIIFE8E ©1=RE
THHENTH D E OB THY . ZIULAROHHEEIC S KE R BE H.2 7,

AAICE T DHHEEHEHIY, BEO BT, S OITIXSHBEOFEEREEZR Y O L TLIKITh25
D3, ZORHAOSHEEHCHID BAROSHEE D& 0 FIZhE A0 Z & Lleol= 2 LIIMEW RV, SHER S
BT DHERIBRRE DILR R E13, £ 9 LTCdR AR TRIRENTZOTh o7z,

AFEFRTIL, BCKIZRIT 2HHEEHLENCE B L, 20 B AROSHERSOEI )72 5 8% 5.2 7D,
BHONTT L2 EE LT,
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Professional Learning and Development opportunities in Early Childhood settings: an
exploration of current provision through a Froebelian lens

LSS 21T 5 FRIHNZE U L THEBES DOBBLIZ OV TORES : 7 L— VDR KLY

Valeria Scacchi (University of Roehampton, UK)

The paper is based on my ongoing PhD study titled ‘Reconceptualising professional development in early
childhood education and care’. This research, funded by The Froebel Trust, aims to contribute toward an
understanding of early years professional development and learning that is firmly grounded in Froebelian
principles, values and practices. Froebel saw training and development as a way to enable early years
practitioners to achieve their purpose of becoming rational beings (Froebel, 1906). This presentation is
focused on considering the different constructions of in-service Professional Learning and Development
(PLD) for early years professionals through a Froebelian lens. A Froebelian lens can be explained as
looking at practitioners in a holistic way, not seeing current practice as serving primarily an economic or
political agenda. In this way, PLD is interpreted as a system building on Froebelian principles of like
mindedness, autonomy, and fostering companionship. This understanding allows for a discussion around
concepts such as community of practice within PLD (Wenger and Lave, 1991). During the presentation I
will examine the current offering of professional learning and development opportunities for early years
practitioners in the UK that can provide a perspective into some of the preliminary data collected for the
research in order to discuss notions of practitioners’ identity and understandings of professionalism in
Early Childhood Education and Care. The preliminary data will be used to start a discussion about the
possibilities for reconceptualising PLD strategies and practices using Froebelian understandings over the

value and importance of lifelong learning for Early Years’ practitioners.
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HDEE z B, EEALEIAR(community of practice, Wenger & Lave, 1991) OBEEIC Bl U5, ARE T, Lo

B RBICBITDRELEOTA T T 47 4 LHWEZOWTELET 72012, TlI7T — 2 2T,
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WVEARIZIKIL L 723 B, SO TiT — & 2 FH0 012, IHEDIRR & EERA LT 5 rTRetEic >V Tl
D,
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Experience with the Froebel Diploma in Germany
RADTOT L—YL » T4 728 58

Heinrike Schauwecker-Zimmer (Froebel-Centre, Bavaria, Germany)
Nikolas A. Rathert (Froebel-Centre, Bavaria, Germany)

Friedrich Froebel tried various things during his lifetime to institutionalize his ideas for early childhood
education. In addition to the establishment of early years educational institutions and schools that have
been taught differently than other schools, he has always sought to establish vocations in early childhood
education and thus invented the profession of kindergarten teacher. In his succession failed many efforts
to establish a training and education, which knew the specifics of Froebel pedagogy to transport to the
present day. This had different causes.

For several years, a Froebel diploma, which offers the contents of an authentic Froebel education as part
of a further education and advanced training of Frobel Systems in the Frobel-Center for specialists from
daycare facilities, has been successfully carried out. The diploma examinations (colloquium) took place in
cooperation with the Catholic Foundation College in Munich. Meanwhile, the third diploma course has
successfully completed the training.

This article describes why a Froebel diploma can contribute to the dissemination of an updated Froebel

pedagogy and how it could be structured in terms of content.

F7 L—-Ud, BEOSNRHEIIxT 25 2 2RI o T 22 7 THEME L & 5 ATz, o
R LR D BB R E AW TS REE R FAR ORI 2, 7 L—rU T ZILANREE 7 B Ok
EbxE B L CQWe, Zhulk, SHERZEG &\ ) FIOBEICE 72O Th D, £ LT, bk eBe 7
BB HRBOBRMEICLY . 7 L—VEBFHETBEE TIEK SN T o720 TH 5,

TL—YL s F 4 awE, MoX & L7 L—-ULHBITESNW-a—2ThY | EHE L 71—
VBB ICEET 5 ERGEIRES AT AD—BR & LT, 2 Z8IFE, B DAY v U X MERRIZT L—rYL -
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BBV THRMICER SN TS, T4 70k (aeXx L) ZIar~roh ) v s -7
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‘When you are discussing something in so much depth, it stays with you Work Discussion

and developing close thoughtful attention to children and families in early years pedagogy
(YIRS FEL B2 Z Lid, To ARV WYREE - RECBIDYV—2 - T4 XA yave

FEH - FE~DBNRY HEKR X

Peter Elfer (University of Roehampton, UK)

Sue Robson (University of Roehampton, UK)

This presentation reports research to evaluate Work Discussion (WD) as a model of professional support
and reflection. Whilst implementation of WD is discussed by Elfer (2012), inter alia, this project represents
the first formal evaluation. The aim of WD is to provide a forum where work experience can be sensitively
thought about, and practices questioned in a way that is attentive to underlying emotion and individual
experience. Facilitators pay careful attention both to what is openly said and to what may appear to lie
just beneath the surface of discussion. Such a practice reflects Froebel’s belief that knowledge depends
upon reflection, particularly on “man’s” own actions (1838, cited in Liebschner 1992).

The WD sessions took place over a period of one year in a London Nursery and Children’s Centre, situated
in an area of multiple disadvantage. Alongside, but separate from, these sessions, researchers evaluated
practitioners’ perceptions of its support to them in their practice, and the impact on outcomes for children
and practitioner—parent relations.

The presentation includes discussion of the practices and processes of the WD sessions, and data from the
evaluation, including interviews with 9 practitioners and 30 parents, and video observations of 29 children
(aged 2-3 years). Whilst time to engage was seen by participants as the major drawback, they believed
that WD had a positive impact on their work with children and families. Other benefits cited included
practitioners’ longer term professional development, and the role of WD as an agent of change. The data
also suggest that WD may have a positive impact on outcomes for children. In so doing, WD reflects the
Froebelian heritage of practitioners gathering together to discuss children and their work (Whinnett,

2016) and has the potential to contribute to what Urban et al. (2012) have described as a competent system.

AREFRTITRE L~OIHE L HAWNEDET V72D T —7 «F 4 A% v =3 > (Work Discussion, WD)
DFHIAFIE 2 AT 5, WD B AIZ DWW T, Elfer (2012) CRERLCTWA8, A7y =7 MM, WD O]
D TOERBLFHHTH D, WD D HIE, RE LA TORBRIZOW TSR NTR Y B> 720 | {fifH]
EBHEVOKERORBRICEE LN B ERICOWTEZH 720 TEXH 74— T 25281 MT 52 L TH D,
ZITIFETH—TUIGET 2L Ll LW ESEICTERWRR OGN HY . 7+—F LD7 7
YU T—Z I OMEICIEEZ IR LT T D, ZOX ) RFERIT, 7 L—Ld, FEkE T TAD)



69

ED XA OITENENET H0KRE TH D EVH B 2 & K LT\ % (1838, Ligbschner 1992 5| ),
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AFEFRTIE, WD OFEEL 7oA 2o THETT 5 & &b, IRELI A BlIADA v FEa2—b
29 NDFEH 2—35%) DOETABELEZATTHET — 22O TBET 5, MRS LU, WD O
—HEDRFUIHFHDOMEPR TIH o723, WD 3F ESRFIE L DD ETT I ZA0OMRNH L Z & bbinol,
Fio, RE LOFEMEOR FICEHNICEHZRTHE L HIZ, WD ZIEH LT, (RE ERFEERICELE L
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